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	Step 1:  Identify the desired behavior and describe it in observable, measurable expectations.

	Respectful

*Look and listen when others are talking.

*Keep hands, feet, and objects to yourself.

*Work quietly without disturbing others.

*Be kind and encouraging to self and others.

*Use kind and appropriate language when speaking and responding to others.
	Responsible

*Do the assigned task at the assigned place and at the assigned time.

* Have an organized, neat, and clean workplace.

*Use school and personal materials properly.


	Safe

*In an emergency situation always follow the adult’s directions immediately.

*Use school equipment as intended.

*Keep hands, feet, and objects to yourself.

*Ask permission of adult to leave the classroom.
	Ready

*Be prepared for learning with a positive attitude and expected materials.

	Step 2:  List a rationale for teaching the behavior (Why is it important?)

	It is important for each class to have common expectations for student behavior.  Orderly classrooms are conducive to student learning.  Students will need to learn expected behaviors for all classroom settings.  Students need to be prepared for a variety of different and often unexpected situations that might arise.

	Step 3:  Identify examples and non-examples of the desired behavior (What would the behavior look/sound like?  What would the behavior not look/sound like?)

	Examples
	Non-examples

	Respectful

· Students look and listen while others are talking.
· Students keep hands, feet, and objects to yourself.
· Students work quietly without disturbing others.
· Students are kind and encouraging to themselves and others.
· Students use kind and appropriate language when speaking and responding to others.
Responsible

· Students do the assigned task at the assigned place at the assigned time.
· Student finishes a book and returns it where it belongs.
· Students use pencils for writing or drawing on paper only.
Safe

· Students line up as soon as the teacher gives directions.
· Students demonstrate appropriate usage of equipment specific to the classroom.
· Students keep their pencil on desk while waiting for assignment.  Hands are to their sides or back while standing in line.  They follow the sitting or walking procedure for their classroom.
· Students ask permission of an adult to leave the classroom.
Ready

· Students have correct text out during instruction.  They know where to get needed materials if they do not already have them.  They sit up at their desk and show they are ready to begin.  They are ready to pay attention and start without a prompt.
	Respectful

· Students are talking to friends, looking out the window, and looking away from others talking.  They are looking at a person speaking and making noises at the same time.
· Students are touching others.  Students have objects scattered on other’s desk.  Students have objects in the aisle.
· Students interrupt their friends when they are working by tapping friends, talking, tapping desks, singing...
· Students criticize and “put-down” their peers.
· Students use negative words and actions when speaking and responding to others.
Responsible

· Students choose something other than the assigned task, and/or do whatever they want.
· Student shoves loose papers and materials into his/her desk.
· Student uses scissors as a weapon, a toy, or to cut hair.
Safe

· Students talk wit other students during a fire drill.
· Students use school materials in an unintended manner.
· Students are touching others while sitting or standing in line.  They poke others with a pencil.  They push, tickle, pinch or bother others while in line.  They trip, kick, or touch another with their feet.
· Students walk out of classroom without permission from an adult.
Ready

· Student has Math book out when it is time for Science.  Student claims they can’t do their work because they did not have a pencil or pen.  They whine and pout about upcoming lesson or activities.  They sigh and slouch during class time.

	Step 4:  Practice/Role Play Activities Include scenarios and teaching notes here.
Fit Multiple Intelligences into these teaching areas. (see bottom)

	Model expected behavior (I do): 

Respectful

Teacher and students sit with their feet under table or desk.  When sitting on the floor teacher and  students keep their legs crossed.
Responsible
Safe
Ready


	Lead students through behavior (We do):  

Respectful

Peter announces he is stupid and can’t answer the question.  Monet encourages Peter to keep trying to do his best.

Jen responds to another scenario by saying, “Oh don’t ask Jim, he never knows the answer!”  Joe encourages Jim by telling him not to listen to put downs, and helps him work through the problem to find the answer.
Responsible
Safe
Ready


	Test to ensure students understand behavior (You do):  

Respectful

Mildred responds to a request made by the teacher by saying, “Yes sir/mam, I would be glad to.”

Sally pretends on the contrary not to hear the teacher.  When she finally does, she says, “Why should I?  I don’t want to!”  Her eyes roll with disgust at the request.
Responsible
Safe
Ready


	Step 5:  Provide opportunities for practice Include scenarios and teaching notes here.
Fit Multiple Intelligences into these teaching areas. (see bottom)

	

	Delivery Method
	Re-Teaching Date:  Periodically as needed

	Notes to Improve:


Multiple Intelligence Notes:

Linguistic intelligence involves sensitivity to spoken and written language, the ability to learn languages, and the capacity to use language to accomplish certain goals. This intelligence includes the ability to effectively use language to express oneself rhetorically or poetically; and language as a means to remember information. Writers, poets, lawyers and speakers are among those that Howard Gardner sees as having high linguistic intelligence.

Logical-mathematical intelligence consists of the capacity to analyze problems logically, carry out mathematical operations, and investigate issues scientifically. In Howard Gardner's words, it entails the ability to detect patterns, reason deductively and think logically. This intelligence is most often associated with scientific and mathematical thinking.

Musical intelligence involves skill in the performance, composition, and appreciation of musical patterns. It encompasses the capacity to recognize and compose musical pitches, tones, and rhythms. According to Howard Gardner musical intelligence runs in an almost structural parallel to linguistic intelligence.

Bodily-kinesthetic intelligence entails the potential of using one's whole body or parts of the body to solve problems. It is the ability to use mental abilities to coordinate bodily movements. Howard Gardner sees mental and physical activity as related.

Spatial intelligence involves the potential to recognize and use the patterns of wide space and more confined areas.

Interpersonal intelligence is concerned with the capacity to understand the intentions, motivations and desires of other people. It allows people to work effectively with others. Educators, salespeople, religious and political leaders and counsellors all need a well-developed interpersonal intelligence.

Intrapersonal intelligence entails the capacity to understand oneself, to appreciate one's feelings, fears and motivations. In Howard Gardner's view it involves having an effective working model of ourselves, and to be able to use such information to regulate our lives.

Naturalist intelligence enables human beings to recognize, categorize and draw upon certain features of the environment. It 'combines a description of the core ability with a characterization of the role that many cultures value'. 
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