
INTRODUCTION: THE TASK ANALYSIS DATA SHEETPRIVATE 


The Task Analysis Data Sheet (TADS) is the data sheet that is used most frequently by teachers in the LRE for LIFE Project to monitor student progress toward activity goals.  It is intended to be a permanent record not only of the student's progress toward goals but also the teacher's attempt(s) at addressing the IEP goals.  The beauty of the TADS rests with its design which accounts for elements considered most essential to the development of sound, effective instructional program packets.  These elements are described below.

1.
Name refers to the student's name.  Annual Goal refers to the IEP goal being addressed.  (Refer to A on Figure 1.)

2.
Step/Behavior refers to the steps of the task analysis of the activity or skill being taught.  A task analysis is the sequential breakdown of the task or activity into its component steps.  (Refer to B on Figure 1.)  In completing a task analysis, it is important that the sequential breakdown of the component steps are the actual steps in the task and that the teacher does not interject unnecessary steps.  Each step of the task analysis should be defined specifically in terms of quality, quantity, and latency of response such that correct and error responses are clearly delineated.  This will result in clear and consistent expectations of the student and reliable data collection between recorders over time.

3.
Natural Cue(s) refers to the naturally occurring stimuli that elicit the desired activity or skill.  For example, the alarm clock ringing is the natural cue for many people to get out of bed and get ready to go to school or work.  (Refer to C on Figure 1.)

4.
Natural Consequences are the events occurring naturally after the student's performance or attempted performance of the activity or skill.  For example, eating a candy bar is the natural consequence for using a vending machine correctly.  A door failing to open is the natural consequence for pushing the door to open when it is supposed to be pulled to open.  (Refer to D on Figure 2).

5.
Teaching Strategy.   The LRE for LIFE Project supports the practice of allowing individual student performance to guide the selection and delivery of specific teaching strategies.  Specific teaching strategies and changes in strategies, are noted on the TADS above the raw data corresponding to the date on which the strategy was initiated or changed.  The strategies should include the major teaching approach (i.e., trial and error or errorless learning) and the chaining strategy used.  If a trial and error teaching approach is used, the specific error correction procedure should be noted (i.e., standard error correction procedure, repeated practice, or system of least prompts).  If an errorless learning approach is used, the specific prompt/fade procedure should be noted (i.e., constant time delay, progressive time delay, decreasing prompt hierarchy, fading of multiple prompts.)  (Refer to E on Figure 1.)

6.
Date.  It is important that teachers document each date on which the instruction was delivered.  (Refer to F on Figure 1.)  It is important not only to note the specific date of instruction but also to ensure that the student has sufficient opportunity to learn the task of activity across time.  The ability to track the number of opportunities available to the student to learn a task or activity over time is accounted for on the TADS in the date section.  Note that there are twenty-five (25) date spaces.  This is to correspond to five (5) weeks of data where the first space refers to Monday of the first week, the second space to Tuesday of the first week, onward to the twenty-fifth space which refers to Friday of the fifth week.  Each week is separated by a solid line.  Teachers are encouraged to mark the data in the appropriate Monday through Friday data spaces rather than marking nonconsecutive days of data next to each other.  In this way a visual display of actual opportunities to learn across time becomes obvious to the eye.  If a student is not learning, the teacher should consider whether s(he) is receiving sufficient opportunities to learn.  If the student is having insufficient opportunities to learn, then the most obvious programmatic change is simply to increase the number of opportunities to learn.

7.
Codes.  The "Codes" section (Refer to G on Figure 1) on the TADS allows teachers space to note teaching and testing examples.  These examples relate back to the annual goal in terms of whether generalized performance is desired or whether performance is restricted to selected examples, (i.e., situations, locations, materials, or people).  For example, if the annual goal is to purchase three items in any large grocery store, teachers, after completing a general case analyses of the activity, might choose to teach in Krogers, Whites, and Foodlion and to test for generalized performance in Winn Dixie and Reds grocery store.  In the "Codes" section teachers may code these locations: A = Krogers, B = Whites, C = Foodlion, D = Winn Dixie, E = Reds.

8.
Location.  "Location" provides a spot on the TADS for teachers to record which teaching or testing example(s), as coded in the "Codes" section (Section G on Figure 1), is employed during instruction on any given date or session.  Corresponding to the appropriate date of instruction, the specific teaching or testing example(s) employed are noted in the "Location" section of the TADS.  Refer to section "H" on Figure 1.


9.
Raw Data refer to student performance on each step of the task or activity.  The educator records students performance using the symbols in the scoring key (Refer to Section I marked "Data", on Figure 1) in the raw data section on the data sheet (Refer to J on Figure 1).  Section J on Figure 1 is comprised of twenty-five columns of numerals.  Each column is associated with a specific date and session or trial and consists of numerals 0 through 10.  The numerals refer to either the steps in the activity or task or trials in the session.  If the goal is a task or activity, then numeral 1 refers to the first step in the task or activity.  Numeral 2 refers to the second step, 3 to the third step, and so forth to the total number of steps in the task or activity.  If the goal is the acquisition of a discrete response  (e.g., telling time, counting, responding "yes" or "no", indicating need for "help," etc.), numeral 1 then may refer to trial 1 or the first opportunity on a given day, numeral 2 to the second trial or opportunity, 3 to the third trial or opportunity, and so forth to the total number of trials in the session or opportunities in a day.  If the goal is a discrete response, it is important to record the same number of trials or opportunities each day.  This should not be interpreted, however, as teaching stops at that point.  Data should be collected on a consistent number of trials or opportunities each session or day.  Teaching, however, should continue to allow ads many trials or opportunities for the learner to acquire the response as possible within given time constraints.  


In Figure 1, there are ten steps in the task or activity or ten trials or opportunities in the response.  In recording student performance using the data code (See Section I on Figure 1) on any given date or session, for each step in the task or activity or trial or opportunity in the session or day, the teacher records a "/" if the student performs the step correctly (if using a trial and error teaching strategy) or correctly with the identified prompt (if using an errorless learning teaching strategy).  The teacher records an "X" if the student performs the step incorrectly (if using a trial and error teaching strategy), incorrectly with a prompt (if using an errorless learning strategy), or did not respond within 3-5 seconds.  If the teacher does not allow the student to make an error on a given step, trial, or opportunity, a "P" is drawn through the numeral corresponding to that particular step of the task analysis, trial in the session, or opportunity in the day.   The "/", "X", or "P" are drawn through the numeral.  After the student completes the activity or task or set number of trials or opportunities with teaching assistance as noted in the "teaching strategy section" (Refer to Section E on Figure 1), the educator counts up and circles the total number of steps, trials, or opportunities that the student performed correctly (using the trial and error teaching strategy) or correctly with prompt (if using an errorless learning teaching strategy).  Note that there is a zero (0) below each column of numerals.  Educators circle the "0" if the student performed no step correctly or correctly with a prompt.  The circles are connected by solid lines if the days or sessions are consecutive.  Nonconsecutive days or sessions of data are connected by a dashed line between circles.  Connected circles then form a visual display, or graph, of the student's progress toward learning the task,  activity, or skill over time.


Figure 2 is an example of a completed TADS for a student over a six weeks period.  The student, Dominic, is learning to put on a sweatshirt.  (See section "A" on Figure 2.)  The natural cues in Dominic's case are feeling cold and/or a verbal cue to put on his sweatshirt.  (See section "B" on Figure 2.)  The natural consequences are Dominic feeling warm or still feeling cold.  (See section "C" on Figure 2.)   Training examples include the classroom simulation of morning routine (CS), after PE class (PE),  and after work (W).  The teaching strategy is trial and error with the standard error correction procedure within a global chaining format.  (See section "E" on Figure 2.)  On Wednesday, November 13th, Dominic was sick.  This is noted on the TADS above the November 13th data column.  (See "F" on Figure 2.)  Thanksgiving break is similarly noted.  (See "G" on Figure 2.)  On December 2nd, the teacher provided a learning opportunity at the end of PE class but did not record the data.  This is also noted at the top of the data section corresponding to December 2nd.  (See "H" on Figure 2.)


Raw data on each step of the task analysis for each day was marked.  For example, on November 20th, Dominic was provided a learning opportunity to put on his sweatshirt after work (W).  He correctly performed steps 1, 2, and 10.  These are noted by a "/" mark through 1, 2, and 10.  He made an error on steps 9.  This is noted by an "X" through 9.  He was not allowed to make an error, that is, he was prompted through steps 3-8.  This is noted by "P"'s through 3, 4, 5, 6, 7 and 8.  Dominic correctly performed three steps of the task analysis.  This is indicated by a circle drawn around the numeral 3.  (See the column labeled "I" on Figure 2.)   


Programmatic changes occurred on November 19th and December 4th.  The specific programmatic changes include adding steps being systematically taught within the global chaining format.  These changes were noted at the top of the data section.  (See "J" on Figure 2.)  In addition, programmatic changes are noted by heavy solid lines, called "phase lines", drawn vertically, between the last date before the programmatic change and the first day of the programmatic change.  (See "K" and "L" on Figure 2.)  Circled total number of steps correctly performed are NOT connected across phase lines. 


From day to day, the circled total number of steps correctly performed were connected by a solid line.  Circled total number of steps correctly performed between nonconsecutive days of data are connected by dashed rather than solid lines.  This can be seen on Figure 2 on November 12 - 14th and November 20th - November 25th.  The solid and dashed lines form a visual display, or graph, showing Dominic's progress over time.  Upon reviewing the connected circles over time, one will note that Dominic is making steady progress toward his goal.






