Initial Line of Inquiry- Brief explanation for meetings
Purpose for this meeting: 

We are here to assist you today in a simple problem solving process for ___________.  This is what is called a student assistance team, a secondary level of support in a process called SWPBS.  SWPBS is a district initiative supported by our _____________- and it includes three levels to support students in school-wide discipline.  The primary level, supports which most students respond to, the secondary level, which are supports needed for about 10-15 % of the students in this building (this student), and then a third or tertiary level of supports whose needs have not been met by the other two levels of support.  This is not a way to get the student out.  This process is greatly supported by our district and is research based and has wonderful outcomes for students.

Explanation of the Initial Line of Inquiry:

The Initial Line of Inquiry is a simple functional assessment and problem solving process that we will use to gather information about   ______________’s problem behavior.  It has several components which will give us the big picture about ____________ and his/her problem behaviors.  We will discuss all of these at length in a moment, but the components are: (a) student strengths; (b) slow triggers; (c) fast triggers, (d) the problem behavior; (e) actual consequences and (f) perceived function.

Strengths

To start the process, we begin with ______________’s strengths.  Obviously, we are not here because everything is going well, and on the contrary, things need to change. We believe it is important to start with things the student does well, things the student is good at, or unique gifts strengths and talents the student possesses.  Throughout the process, we will build on ______________’s strengths. If necessary, have team members pair up and generate a list of strengths, then have them report out and record on charts.  This is a team builder. NOTE: REMEMBER, DO NOT MOVE FORWARD IF THEY CANNOT GENERATE AT LEAST A FEW STRENGTHS.
Problem Behavior

The next component of the ILI is the problem behavior. Problem behavior located in the middle of the chart, because we look at problem behavior in the following manner: ABC- Antecedent, Behavior, Consequence. All behaviors have triggers or antecedents or things that cause them to occur and behaviors have consequences that occur after them, that can maintain them as well.  A behavior, by definition, is anything that is observable and measurable and has a distinct onset and offset.  It is impossible to see “disrespectful” or “rude” or “angry.”  Describe what the student does that is a problem, and do so such that if two different people were in the room “behavior counting”, that each could tell when and if the behavior of concern has occurred.  Also, once the list of problem behaviors is generated (make sure they are all actual behaviors that can be observed and measure) use the Delphi weighting method by which team members weight each behavior in terms of importance (e.g. 5 most important, 1 least important, 4 most important, 2 least important, until each behavior has a weight).  The behavior with the most points/weighted the highest is the behavior on which the process will focus.  If there are several behaviors that look topographically different but that are similar you may group them as one behavior (e.g. kicking, hitting, biting are all “aggressive” behaviors and may serve the same function).
Fast Triggers

The next component is fast triggers.  These are things that directly CAUSE or TRIGGER the behavior to occur and make it happen.  The A in ABC are the antecedents which cause the behavior. If I give you a million dollars to make this behavior occur, what will you do?  These are things which are always associated with the occurrence of the problem behavior (e.g. writing assignments, being told no, publicly reprimanding student, correcting the student, math assignments, transition…. NOTE: Transition is only a fast trigger if it always elicits the inappropriate behavior.  If not, it may be a slow trigger.
Slow triggers

The difference between a fast trigger and a slow trigger is that the fast trigger, ALWAYS elicits the inappropriate behavior.  The slow trigger is associated with the occurrence of the behavior and makes it MORE LIKELY that the inappropriate behavior will occur.  It does not cause the behavior.(e.g. no friends, poor reputation, poor home life, lack of sleep, medications, the student’s disability –if he/she has one, when there is a substitute (again, this one can be a fast trigger IF having a substitute causes the inappropriate behavior- if not, it is still a slow trigger.)  Slow triggers also make the student respond to a typical situation in an atypical way and they increase the likelihood that the behavior will occur, they do not cause it.
Actual Consequences

A consequence is ANYTHING that occurs after a behavior.  These can be obvious and sometimes, not so obvious.  What does the student get or avoid by engaging in the problem behavior? Examples include: attention from teacher, pulling a card, removal from group, ISS, students laughing, removal of expectations…)  These are not just things “we do” to a student, they are anything that occurs after the behavior that may be maintaining the behavior.  There are two types of consequences: (1) Accelerating consequences- which increase the likelihood that the behavior will occur again and (2) Decelerating consequences which decrease the likelihood that the behavior will occur again.  One type of decelerating consequence we are all familiar with is called a punisher.  By definition, a punisher is anything that decreased the likelihood that a behavior will occur again.  Strangely enough, many of the things we do to students to “punish” them, do not actually decrease the inappropriate behavior, and therefore, are not actually “punishers.”  Things that we do to punish students sometimes are more for us and they often make use feel better but do not necessarily do anything to decrease the behavior.  Consider that if we really want to discipline the student (which, by the way, means to teach), we need to teach them what to do instead.
Perceived Function

This is the piece around which everything else is built.  The perceived function, is just that, our perception of why we think the student is engaging in the inappropriate behavior.  A hypothesis statement is an educated guess based on slow triggers, fast triggers, problem behavior and actual consequences.  It is written as follows:  “When these slow triggers are present (list them) and these (fast triggers) occur, student engages in ______________ (problem behavior) and gets/avoids (list actual consequences).  We think it is because ________________________. (hypothesis).  Some examples of the hypothesis/perceived function are:  (a) “He is frustrated and does not have an appropriate way to cope with his anger.” (b) He is trying to get students to laugh at him because he does not have any friends and does not have appropriate friendship making skills.”  (c) He does not want other students to know that he is not smart and would “rather be bad than stupid.”(d) He gets control over the situation because he does not like to be wrong and his inappropriate behavior is the only way he has to control his situation. 
Strategies:  
For each component, we will generate strategies.  By generating strategies for each component of the ILI we eliminate the need for the problem behavior.  This process has a nice way of linking the assessment to strategies and is fairly user friendly so that you do not need to be a behavior expert to generate good, sound, recommendations. For each component of the ILI and each bulleted piece of assessment data, we will generate at least one strategy to address it.  The outcome for generating strategies is that we want the strategies to offset the assessment data and basically, such that it no longer exists.
