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                            Introduction

Statistics of students with disabilities leaving public schools and successfully entering the job market continue to be discouraging.  Students with disabilities exiting public schools fall well behind their peers without disabilities on post school outcomes (National Council on Disability, 2000).  According to the National Longitudinal Transition Study conducted by SRI International (Wagner,1993), youth with disabilities who exited schools were more likely to be working in sheltered workshops or not employed than working full or part time.  In addition, students with severe disabilities fare the worst, often leaving school to end up unemployed, underemployed, or on waiting lists to access services (Halpern, 1990; Wagner, 1993). One strategy to improve these outcomes is systematic and focused transition planning.  Transition planning involves coordinating the delivery of educational best practices associated with successful post school employment, living, and recreation outcomes with a number of “connecting activities,” over a period of 4 - 8 years, depending on an individual’s unique needs.

According to the Merriam-Webster Dictionary (1994), the word “transition” is defined as “change”.  Change is difficult for many people.  Calvin Coolidge once said, “Change is good.  You go first!”  Systematic and focused transition planning at its most basic, and, perhaps, most important level makes sense.  It addresses the difficulties experienced by both students and parents resulting from change (e.g., change of lifestyle, change into adulthood with its different expectations and responsibilities, change of “placement” and “services”).  Transition planning reduces fears and discomforts experienced by both students and parents by attempting to erase the unknowns of the future.  It empowers students, now young adult consumers, by providing choices, possibly never offered or considered, for their own futures.  It pulls together scattered resources and focuses these resources on clearly articulated outcomes.   Systematic and focused transition planning is educationally pragmatic.  Through transition planning objectives for skill acquisition and service coordination are clearly articulated, and, as we know, the more clearly that goals are articulated, the greater the likelihood of achieving those goals (c.f., Csikszentmihalyi, 1990).  

Transition is, of course, legally mandated.  The 1997 Amendments to the Individuals with Disabilities Act (IDEA) (P.L. 105-17) define transition as:

“… a coordinated set of activities for a student, designed within an outcome-oriented process, which promotes movement from school to post school activities, including postsecondary education, vocational training, integrated employment (including supported employment), continuing and adult education, adult services, independent living, and community participation...  be based upon the individual student’s needs, take into account the student’s preferences and interests and must include instruction, community experiences, development of employment and other post school adult living objectives, and if appropriate, acquisition of daily living skills and functional vocational evaluation”.   (Section 300.18)

IDEA has laid the framework for addressing transition in the IEP/ITP.  It notes that for each student, we must address IEP/ITP goals concerning (a) postsecondary education, (b) vocational training, (c) integrated employment (including supported employment), (d) continuing and adult education, (e) adult services, (f) independent living, and (g) community participation. It requires IEP/ITP teams to base these goals on student preferences and interests, thus promoting self-determination and self-advocacy.  It suggests that educational services include “community experiences” and that vocational assessments be “functional”.  Finally, it specifies that the IEP/ITP for each student:

(1) beginning at age 14, and updated annually, must include a statement of transition service needs under the applicable components of the child’s IEP/ITP that focuses on the child’s courses of study (such as participation in advanced placement courses or a vocational education program).

(2) beginning at age 16, (or younger if determined appropriate by the IEP/ITP team) must include a statement of needed transition services including, when appropriate, a statement of interagency responsibilities or needed linkages.

(3) If the IEP/ITP team determines that services are not needed in one or more of the areas specified in Section 300.13 [see above], the IEP/ITP must include a statement to that effect and the basis upon which the determination was made.

(4) beginning at least one year before the child reaches the age of majority under state law, must include a statement that the child has been informed of his or her rights under this title.  (Section 614(d)).
[image: image3.wmf]Systematic and focused transition planning can be a daunting task!  Since 1986, the LRE for LIFE Project and its recipients of technical assistance have developed and refined a model for longitudinal, systematic, and focused transition planning. The Project's model ITP (see Appendix A) includes educational best practices and connecting activities associated with successful transitions of students with disabilities from school to paid employment outcomes and to postsecondary institutes of higher education.  The practices and connecting activities in the model ITP are organized as actions and sequenced, as best as possible, in the relative time frame in which the actions should be accomplished.  Each action is coded as to its type(s) of transition service (e.g., instruction, related services, community experiences, employment and post school adult living options, daily living objectives, functional vocational evaluation, and agency linkage and/or other involvement).  The ITP model is meant to be a 4-8 year plan. Including all actions in one document is intended (a) to reduce the time consuming efforts to generate necessary actions from year to year and (b) to avoid implementing the same actions at the expense of others, over time. 

The purpose of this manual is to present the LRE for LIFE Project’s model ITP and provide a brief explanation of each action outlined in the model ITP.  (See Appendix B for sample completed ITPs.) The explanations are not intended to be exhaustive, but rather, are intended to give you sufficient information about each action and provide you resources and/or contacts, where possible, if further information is desired or needed.  At the end of each action, we provide specific recommendations based on our experiences. It is our hope that the model provides IEP/ITP teams with a step by step, year by year guide through the maze of actions that are associated with successful transitions from school into paid employment and/or post secondary education options. It is intended to (a) reduce anxiety and/or confusion that may be experienced while dealing with the transition 
process, (b) assist IEP/ITP teams in continually focusing on each student’s desired post school outcomes while managing the transition process, and (c) assist IEP/ITP teams in developing comprehensive, action-specific, longitudinal, transition plans that both reflect best and promising educational practices associated with successful school to work transitions and meet the requirements of state and federal law.  In order for the Project’s ITP to comply with the state of Tennessee Division of Special Education requirements, teachers must (a) attach the form to the IEP and (b) ensure that goal sheets reflect the actions addressed for the designated IEP annual review year. The Project recommends that educators use the ITP model with students and families.  In addition to this manual, Gold and Sheets (2003) developed a nice guide for students and families to document and plan for life after high school entitled My Future, My Plan: A Transition Planning Resource for Life After High School for Students with Disabilities and Their Families.   The Project recommends that students an families take control of their transition planning process.  The aforementioned planning guide is one way for them to track the process and gather information about their own transition. 
Feedback from anyone reading this manual and/or choosing to use our ITP model is invited and welcome.  Contact:
Jennifer R. Butterworth, Ph.D.

LRE for LIFE Project Director

UT Conference Center, Suite 210

Knoxville, Tennessee  37996-4121

(865) 974-2760 or jrb@utk.edu
http://web.utk.edu/~lre4life 

The LRE for LIFE Project Individualized Transition Plan

A Multi-Year, Step-By-Step Process

Action 1

[image: image4.wmf]Develop the individualized transition plan through a visionary, person-centered, IEP/ITP planning process focusing on ultimate outcomes of schooling (e.g., satisfying career, meaningful relationships, life-long learning, valued and respected community citizen). 

· Note the “Desired Post-School Outcomes” in the appropriate section of the IEP/ITP.  Review/Update annually.
· Individualize the model ITP based on the outcomes of the process.
An excellent process for identifying both desired post school outcomes and long and short-term actions to be accomplished that address the desired post school outcomes, specific to each student, is a person-centered, group planning process.  Examples of these group planning processes include Essential Life Style Planning (Smull & Harrison, 1992), Making Action Plans (MAPS; formerly the McGill Action Planning System, Vandercook, York, & Forest, 1989), Planning Alternative Tomorrows with Hope (PATH) (Falvey, Forest, Pearpoint, & Rosenberg, 1994; Pearpoint, O’Brien, & Forest, date unknown), Personal Futures Planning  (Mount 1992) and Person-Centered Planning (c.f., DiLeo, 1994, 1996). No matter which process is used, results include identification of post school outcomes related to (a) having a home and friends, (b) recreation/leisure, (c) community participation, (d) employment, and (e) ongoing learning.  The group planning process, also recognized as an excellent strategy contributing to a comprehensive, functional vocational assessment (See Action 5), typically entails a set of questions answered by the young adult and his/her IEP/ITP team (or “circle of support”) that generate the young adult’s (a) interests, (b) preferences, (c) capabilities and strengths, (d) dreams and fears (including those of parents), and (d) desired post school outcomes.  The questions also assist in determining supports, including natural supports, needed to attain the desire outcomes. Typically, most short and long-term actions identified through the group planning process are included in the LRE for LIFE Project’s model ITP; however, the actions become more specific, richer, and individualized as a result of the visionary group planning process. 

Group planning processes have been used with students of all ages. It should be noted that it is the process, rather than the plan, per se, that leads to the rich, individualized, creative outcomes.  For the purpose of transition planning, the Project provides the following additional recommendations:

· The student and his/her IEP/ITP team develop the visionary person-centered plan when the student reaches 14 years of age and include the student-specific results in the model ITP.  
· In addition to assisting in the development of the IEP, this process drives each student’s “four year focused plan of study” required in Tennessee of all students entering high school. The student and his/her IEP/ITP team review his/her post school dreams and outcomes annually and note in the Desired Post School Outcomes section of the Tennessee IEP form (for latest version, visit   http://www.state.tn.us/education/speced/seforms.htm).  

· The student and his/her IEP/ITP team repeat the visionary planning process to update and/or revise, as appropriate, when each student turns age 17 and the year before he/she exits school.
                           Action 2

Share with the student and his/her parent(s)/guardian(s) information concerning the transition process, including the recommended actions needed for transitioning from high school to work and/or postsecondary institutions of higher education.  Provide student and parent(s)/guardian(s) with information and materials on post school employment and/or education options and services.   
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 Students and their parents/guardians often do not understand what is involved in transition planning and the transition process, including what services and supports are available to them and their sons/daughters as they transition from school to work.  This action addresses the need for students with disabilities and their parents/guardians to learn about the transition process and receive information about post school employment and/or postsecondary institutions of higher education options and services BEFORE the students exit high school.  Given that there is so much to digest and understand, the information can be confusing if provided all at once.  Adequate explanations to facilitate understanding must occur over time and be provided more than once.

Employment Options
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Employment options abound – if you know where to find them!  Because a majority of high school exiters become employed in their local communities, students and their parents/guardians should investigate the local resources that provide information concerning employment trends and options.  These include personal contacts, local newspapers, chambers of commerce, job and career fairs, local One Stop Career Centers (See Employment Services below.), and those identified simply by surveying the communities.  Local employment options also may be found on the internet c.f., www.acinet.org. In addition, most schools offer students career exploration and/or job shadowing opportunities. By accessing these opportunities, students gain valuable information concerning employment trends and opportunities in their communities. Employment options also may be hidden. With careful market analysis and understanding of local employment trends and business needs, employment options may be developed through two other significant but untapped options: self-employment and job development through employment proposals.  Excellent resources for these two options are No More Job Interviews by Alice Weiss Doyel and Beyond Traditional Job Development by Denise Bissonnette.  (See the reference section for full citations.)  Finally, students who experience greater support needs to obtain and maintain employment and their parents/guardians should become familiar with the concept of supported employment and learn which agencies in their community provide these opportunities.  (See discussion under Employment Services below.)  
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Employment Services


There are a number of agencies that serve adults with disabilities who are seeking employment.  These include, but are not limited to, the Division of Rehabilitation Services (DRS) of the Department of Human Services (DHS), the Division of Mental Retardation Services (DMRS) of the Department of Mental Health/Mental Retardation (DMH/MR), local adult service agencies contracted by DRS and DMRS, the Social Security Administration (SSA), and Department of Labor (DOL) supported One Stop Career Centers.  IEP/ITP teams may have these resources already identified if there is an interagency transition agreement in effect or if the area includes a Family Resource Center.  Otherwise, IEP/ITP teams are encouraged to research the options available.  The number of options once investigated often pleasantly surprises teams.   The following is a brief description of the most frequently involved adult service agencies/programs:
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Division of Rehabilitation Services (DRS)


The Division of Rehabilitation Services (DRS), often referred to as Vocational Rehabilitation (VR), is an invaluable resource to consumers with disabilities in their efforts to gain employment, including supported employment.  DRS provides time-limited, employment-related services and goods to eligible persons “to prepare for, secure, retain, or regain employment (emphasis added)” (29 U.S.C. section 722(a)(1)). Services include diagnostic medical and/or psychological examinations (to determine the extent of disability and work potential), comprehensive vocational assessments (to determine interests, talents and types of employment), work adjustment/job readiness, counseling and guidance, vocational training through Rehabilitation Centers, job placement and follow up services, job coaching, supported employment, tuition and other costs for skilled training at technological schools and colleges, physical restoration (e.g., adaptive aides, prosthetics, hearing and/or vision aides) and assistive technology toward employment outcomes.  

The person responsible for determining eligibility for DRS services is known as the Vocational Rehabilitation (VR) counselor.  In addition, in Tennessee, DRS has established case management grants with local education agencies (LEAs).  A LEA who receives this grant receives funding for a VR transition case manager who works directly with one or more high schools to identify and determine students eligible for DRS services and to assist students in their transition from school into meaningful employment options. 

Eligibility for VR services is based upon the following: 

· The student has a physical, learning or mental impairment, and 

· The student exhibits a functional limitation or impairment that substantially limits his/her ability to be employed, and 

· The student can benefit from Vocational Rehabilitation services in terms of an employment outcome
· DRS services are required for the student to obtain, maintain, or regain employment.

Eligibility standards are based upon the student’s functional limitations as a result of his/her impairment, not just having the existence of a physical, learning, or mental impairment alone.  In Tennessee, DRS defines functional limitation as any skill or habit relating to work tolerance, interpersonal skills, impaired self-direction skills (e.g., unable to know how to obtain and maintain work), communication, self-care (including impaired personal, social, and judgment skills), and work skills (e.g., limited or minimal work experience and/or minimal marketable skills) as well as physical limitations. DRS may deny services if it determines the person cannot benefit from them; however, the burden of proof is with DRS to show by “clear and convincing evidence” that the person cannot benefit from the services. Because actual job performance is often different from those predicted from traditional vocational tests, DRS must offer trial work opportunities of “sufficient variety and over a sufficient length of time” (29 U.S.C. section 722(a)(2)(B)) if there is a question of, and prior to, denial of DRS eligibility. If a student is denied eligibility, he/she should know that the decision may be appealed.  If an appeal is desired, the student, preferably with parent/guardian and/or teacher support, should ask the VR counselor/case manager for details concerning the appeals process. 

Once the student is determined eligible for DRS services, the student and his/her VR counselor/case manager develop an “Individualized Plan for Employment" (IPE) outlining the student’s employment outcome and specific services needed for the student to reach his/her employment outcome. If the student is under the age of 18, much like an IEP, the VR counselor/case manger encourages his/her parent or guardian to participate in the development of the IPE.  Eligible individuals must be provided meaningful choices in order to make informed decisions concerning their employment futures.  On January 17 and January 22, 2001, the U.S. Rehabilitation Services Administration (RSA) released two sets of final regulations governing DRS. One of the more significant changes is the elimination of sheltered workshops from the menu of accepted (or meaningful) employment outcomes funded by DRS. Although DRS still can serve people with disabilities in sheltered workshops as interim steps to integrated employment, DRS can no longer “close” cases on individuals into sheltered workshops (cited in Training Resource Network Disability Update, January 2001).  DRS considers a case successfully closed if the person has been employed for at least 60 days without needing any additional services. The student’s IPE and IEP should be coordinated to ensure a seamless transition from school-based services to post school activities/services. Every attempt should be made by DRS to develop the IPE before the student graduates or exits from school.

After a student has been determined eligible for DRS services and an IPE has been developed, transition services are provided based upon the individual student’s needs and in accordance with DRS and DRS policy guidelines. For information concerning DRS services, IEP/ITP teams should contact the local or regional offices of the Division of Rehabilitation Services (DRS).  In Tennessee, if the address or telephone number is unknown, check their website, http://www.state.tn.us/humanserv/DRS.html, or contact the Division of Rehabilitation Services in Nashville at 615-313-4700. [image: image10.wmf]
Division of Mental Retardation Services (DMRS)

The Division of Mental Retardation Services (DMRS) is the major agency in Tennessee that administers services and supports for eligible people with mental retardation and other developmental disabilities that require extended and ongoing supports.  Obtaining services is dependent on several factors including meeting eligibility requirements, availability of funding within the DMRS budget, availability of Medicaid Waiver-funded services and existence of service providers.  


To be considered eligible for DMRS based on mental retardation, a person must have a measured intelligence quotient (IQ) of 69 or less as defined by the DSM IV Revised.  (Reliance on the DSM IV Revised may vary depending on the region.)  In addition to the measured IQ of 69 or less, a person must (a) exhibit significantly maladaptive behavior (i.e., behavior that significantly affects his/her ability to do everyday things, take care of self, and/or obtain and maintain meaningful relationships) as determined by a standardized test, (b) demonstrate that the mental retardation occurred before age 18, and (c) demonstrate the need for ongoing, extended supports.  To be eligible based on a developmental disability, a person must (a) have one or more conditions or disorders that substantially impair performance in two or more areas such as self help, communication, physical mobility, vision, and hearing such as found with individuals who experience autism, cerebral palsy, and traumatic brain injury (if occurred before age 21); (b) demonstrate that the developmental disability occurred before age 21, and (c) demonstrate the need of ongoing or extended supports.  


DMRS administers a number of different supports and services to eligible people.  These include:

· Supported employment- paid employment for persons for whom competitive employment at or above the minimum wage is unlikely, and who, because of their disabilities, need intensive ongoing support to perform in a work setting. 

· Community participation – includes a variety of services that enable a person to participate in typical activities of community life, such as volunteer activities, community education or training, community exploration activities, community events, and maintaining family contacts.  

· Supported living – includes services tailored to the person to enable him/her to live in his/her own home or family’s home.

· Support services through the Medicaid Waiver – includes services, such as personal assistance, home health aides, nursing services, occupational therapy, and physical therapy.

· Support services not funded by the Medicaid Waiver – includes services, such as housing assistance, transportation, and follow along services to provide job training and ongoing support.

· Independent support coordination (ISC) -  Established in 1996, ISC is “the process of assisting individuals and families in identifying preferences, capacities, needs, and resources as well as finding and gaining access to necessary supports and services, coordinating the delivery of those services and supports and monitoring their delivery to determine the extent to which they meet the needs and expectations of the individual, family and others who participated in the development of the support plan” (Breaking Ground, vol. 8, no. 1).  

· Day habilitation – “individual training and support in acquisition, retention, or improvement in daily living, social, communication, self help, and other adaptive skills” (DMRS Service List, April 2000). 

It is important to know that there is no right to adult services in the state of Tennessee.  Self-advocacy and advocacy by parents/guardians on behalf of their sons/daughters, therefore, is often critical.  Information about services administered by DMRS can be obtained by visiting their website, www.state.tn.us/mental/mrs/index.html, or from the appropriate regional toll free Information and/or Complaint Help Line.  In East Tennessee, this number is 1-888-310-4613; in Middle Tennessee, the number is 1-800-654-4839; and in West Tennessee, the number is 1-800-308-2586.   An excellent resource is the Family Handbook.  A Guide to Services for Children and Adults with Disabilities (Tennessee Division of Mental Retardation Services, 1998).
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Social Security Administration
 (SSA)


Social Security manages two major programs that provide benefits based on disability or blindness.  Social Security Disability Insurance (SSDI) provides benefits to disabled or blind individuals who are "insured" by workers' contributions to the Social Security trust fund. These contributions are the Federal Insurance Contributions Act (FICA) Social Security tax paid on their earnings or those of their spouses or parents.   The Supplemental Security Income (SSI) program makes cash assistance payments to aged, blind and disabled individuals (including children under age 18) who have limited income and resources. The Federal government funds SSI from general tax revenues. 


These two programs share many concepts and terms. However, there are also many very important differences in the rules affecting eligibility and benefit payments. Keep this in mind, since many individuals may apply for or be eligible for benefits under both programs at the same time. (SSA uses the term "concurrent" when individuals are eligible for benefits under both programs.) 


To determine eligibility for benefits, SSA requires a number of pieces of information.  It’s a good idea to pick up a “Disability Starter Kit” from your local Social Security office.  You may also access this resource online at http://www.ssa.gov/disability/disability_starter_kits.htm.  The Disability Starter Kit provides general information about the disability programs and SSA’s decision-making process which can help take some of the mystery out of applying for disability benefits. Each Disability Starter Kit contains a: Fact sheet that answers questions most people ask about applying for disability benefits, Checklist of documents and information Social Security will request, and a Worksheet to help you gather and organize the information you will need. It will provide information about the specific documents and the information that Social Security will request from you. Social Security will ask for more details during your interview or when you complete the online Disability Report.  
Young adults who were denied benefits as children are encouraged to investigate these programs and reapply if they believe they might meet the adult eligibility requirements. Many factors can influence the student’s eligibility for benefits including attainment of adult status at age 18, changes in living arrangements or income, a parent’s entitlement to disability or retirement benefits, or the death of a parent.  Young adults, already receiving benefits, should expect to have their benefits re-evaluated one to three months before they turn 18 years of age.  


Once your eligibility has been determined you will begin receiving benefits.  This also signals that you are embarking on a relationship with a very large government program that has many complex rules and regulations, in addition to the work incentives.



Social Security’s work incentives program can help you if you are interested in working.  Special rules make it possible for people receiving Social Security disability benefits or Supplemental Security Income (SSI) to work and still receive monthly payments until they can work on a regular basis.  In 2004, a Social Security beneficiary could earn up to $810 per month without jeopardizing his/her benefits.  The Social Security Administration will automatically adjust annually the monthly allowable earnings.  Work incentives include: Continued cash benefits for a time while you work; Continued Medicare or Medicaid while you work; and Help with education, training and rehabilitation to start a new line of work.  And, if you cannot continue working because of your medical condition, your benefits can start again without filing a new application.
 The Social Security Administration funds Benefits Planning Assistance and Outreach (BPAO) projects with individualized support services to better enable beneficiaries with disabilities and their families to make informed choices about work.


Tennessee’s Benefits Planning Assistance and Outreach (BPAO) project is called Benefits To Work.   Benefits Specialists staffing this project are stationed throughout the state, providing direct services in all counties. Services available include benefits planning and assistance in using the work incentives, outreach to families and organizations, and advice regarding management of employment supports for people who are planning to pursue, maintain, or advance their employment.  Additionally, Benefits Specialists are trained to provide information and advice on the effects of work on other benefits such as TennCare, Medicaid, Medicare, Food Stamps, Families First, Housing Assistance, Unemployment and other programs.
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In 1999, the “Ticket-to-Work and Work Incentives Improvement Act” was signed into law.  Its intent is to “increase beneficiary choice in obtaining rehabilitation and vocational services, remove barriers that require people with disabilities to choose between health coverage and work, and insure that people with disabilities have the opportunities to participate in the workforce and reduce their dependence on public benefits” (O’Brien, 2000).   A portion of this law is the “Ticket to Work Program”.  With the Ticket to Work program, SSA sends an eligible person a “ticket” that can be used to obtain vocational rehabilitation, training, job referrals and other employment support services free of charge.  Eligible individuals will not need to undergo medical reviews while they are using the ticket.  This is a very complex work incentive, and like all the others, be cautious in adopting a “one size fits all” approach.  



· For additional information about the Ticket To Work work incentive, including obtaining a list of Employment Networks available in your area, contact Maximus, the Ticket To Work Program Manager at 1-866-968-7842 or view their website at www.yourtickettowork.org.

· For information concerning any or all of the work incentives or to speak with a Benefits Specialist about your situation, call Benefits To Work Project by dialing 1-888-839-5333 or view their website at www.tnsilc.org/Benefits_to_Work_Project.html . 

· For information concerning the various assistance programs administered by SSA, consumers, parents/legal guardians, and IEP/ITP teams should contact the local SSA office.  If the local address or telephone number is unknown, call 1-800-772-1213 or view the website at www.ssa.gov/ .  

· An excellent beginning reading resource is The 2004 Red Book.  A Summary Guide to Employment Support for Individuals with Disabilities Under the Social Security Disability Insurance (SSDI) and Supplemental Security Income (SSI) Programs (available online at http://www.ssa.gov/work/ResourcesToolkit/redbook.html ).
	Benefits Planning, Assistance, and Outreach Services through

Benefits To Work 

are available whether or not people have or are using tickets!
Call 1-888-839-5333 for additional information.
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In 1998, the “Workforce Investment Act” was signed into effect, authorizing One Stop Career Centers nationally.  These centers were developed to bring together a variety of employment and training services, historically managed separately by the Department of Labor.  One Stop Career Centers are available to anyone seeking employment.  Each Career Center offers three categories of employment-related services: core, intensive, and training.  Core services are services available and accessible to anyone at no cost to the user.  Core services may include work skills orientation, resume development, internet access, various workshops, job searches, and resource libraries.  Intensive services are available to persons who are unable to obtain employment through the core services and who meet Center-specific criteria.  Sample services include comprehensive assessments, intensive skills development, case management, and access to center-specific, specialized projects directed to specific groups of people.  Training services may be available to persons who have used both the core and intensive services and have yet to become successfully employed.  As with intensive services, to access training services, one must meet specific criteria for eligibility depending on the Career Center.  Persons eligible for training services receive Individual Training Accounts that can be used to choose or purchase training services from approved providers or agencies.  Sample training services include job readiness and work adjustment, on-the-job training, adult education and literacy, and job development with an employer. Tennessee currently has 110 Career Centers around the state offering varying levels of service.  Young adults transitioning into post school employment are encouraged to visit and establish relationships with the Career Centers.  To find out the location of the Tennessee One Stop Career Center nearest you, call 615-313-4700 or visit the website at http://www.state.tn.us/labor-wfd/cc/cccounty.htm 
Postsecondary Institutes of Higher Education

Some students may plan to continue their education beyond high school.  A student who is considering institutes of higher education (IHEs) after graduation should begin planning early so that the student can be as prepared as possible for the eventual transition.  The National Council on Disability states that many students find it necessary to seek expert guidance to manage their entitled educational supports, heath services, transportation, and housing, all of which are needed for a smooth entry into postsecondary education.  Because of the difficulty in navigating the federal agencies, many students with disabilities choose not to attend IHEs.  With proper support these students are more likely to successfully complete their education and upon completion, they have more opportunities in the job market than their peers.  Keeping this in mind, with input from teachers and parents, students should identify each IHE that might be of interest to him/her.  These IHEs may be local colleges, technical schools, or universities of which the student is already aware, or he/she may prefer to continue his/her education elsewhere.  A listing of IHEs in the state of Tennessee is located in Appendix G of this manual.  There are also several websites available that list Tennessee’s IHEs and contain direct links to the individual schools’ sites.  These websites can be found by searching for “Tennessee” and “IHE” using the search engine of your choice.

For a successful transition it is essential that a student and his/her parent(s) realize and prepare for the differences in expectations, workloads, and settings at the college level.  Typically the amount of parental involvement is significantly less at the college level; however a student may choose to invite and include his/her parent(s) in the decision making process.
The Project recommends the following as it relates to this action:  

· Address this action yearly beginning when the student reaches age 14.  Given the amount and complexity of the information, the Project further recommends that the information be shared yearly in order for the student, his/her parents/guardians, and the IEP/ITP team to understand the information fully. 

· LEAs (i.e., teachers, administrators, and/or transition coordinators) assume responsibility for coordinating this action.  This can be done by distributing information through a number of different venues, including but not limited to IEP/ITP teams, parent meetings, video presentations, and meetings during which representatives from various adult service providers, agencies, programs, clubs, IHEs and/or businesses present their services and programs.  In addition, most agencies and services have brochures describing their services.  Teachers should contact the agencies to obtain copies to disseminate at IEP/ITP team meetings.

· School psychologists contact the regional Office of Community Services, Division of Mental Retardation Intake Coordinators for their regions (e.g., east, middle, and west Tennessee) to verify specific testing and documentation requirements for determining eligibility for services.

· It is essential for each young adult and his/her parents/guardians to understand what may seem to be extremely complicated SSA incentives to work. Each young adult and his/her parents/guardians should begin no later than the freshman year, and continue their understandings of the Social Security work incentives.  This is to minimize fears in reduction of SSI or SSDI benefits and maximize supports to each high school exiter, who is receiving benefits, as he/she seeks to obtain and maintain valued employment.  

· Teachers, along with the students and their parents/guardians, fully understand adult services in order to advocate effectively for the needs of their students transitioning from school. This may be accomplished by visiting service providers, conducting field trips to service providers, and/or accompanying students and their parents/guardians to one or more provider. 

· Invite representatives from each agency to each student’s IEP/ITP meeting beginning the year before the student exits school. (See Actions 11, 16, & 20.)

· Educators encourage students and their parents to contact the IHEs of interest and their respective offices of disabilities services to determine the procedures for accessing services at the particular IHE.  A list of IHEs in the state of Tennessee and the contact information for the disabilities support services representatives for each IHE is located  in Appendix G of this manual.


                                Action 3
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Teach skills and activities necessary to attain and support the following post secondary outcomes: valued community citizen, meaningful relationships, life long learner, and satisfying career.  Include goals and objectives related to (a) self advocacy, personal choice and self-determination, (b) community mobility, (c) maintenance of health care, including self medication, (d) accessing and using community services/ businesses, including venues for having fun, (e) money management (e.g., purchasing, banking, etc.), and (f) work habits and skills. (See Action 7 below.)
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Once IEP/ITP teams have assisted students in identifying their desired post school outcomes and noted them on Tennessee’s IEP form, teams must generate goals and objectives leading to these outcomes.  To determine goals and objectives focusing on the outcomes of employment, valued community member, meaningful relationships, and life long learning, direct observation and/or reliable interview data must be gathered concerning each student’s performance in the home, at work or in work-based 
training environments, at school in general education classes 
and common socialization areas, and community settings.  

From this information, IEP/ITP teams must prioritize and teach those activities and skills that will lead most directly to the desired outcomes in each of the major outcome areas.  (See Appendix D for sample completed IEPs.)  

	

	
	
	


· The Project recommends IEP/ITP teams use community referenced, ecologically valid assessment tools to generate goals and objectives. (The LRE for LIFE Project has various home, school, community, and work-referenced assessment tools which are available by contacting us at 865-974-2760 or visiting our website at http://web.utk.edu/~lre4life.   

· The Project encourages IEP/ITP teams to generate goals and objectives that teach the student to identify and articulate (a) the disability(ies) he/she has,(b)  the functional limitations he/she experiences as a result of the disability(ies), (c) learning styles or intelligences, (d) strengths, gifts, and talents, (e) problems he/she can solve, and (f) support needs. 

· The Project encourages IEP/ITP teams to generate goals and objectives that teach student study, time management and organization skills in preparation for the intense amount of work required at the collegiate level.  Make them aware of the differences in expectations, workloads and settings at the college level.

· The Project encourages IEP/ITP teams to explain the differences in the level of parental involvement at high school and college and that is significantly less in college.
Action 4

Build relationships and long-term support and advocacy networks.
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Meaningful relationships are critical to a person’s quality of life.   IEP/ITP teams are encouraged to look at this outcome seriously and proactively plan for these relationships. Relationships can be developed through a number of avenues, such as social and athletic clubs, organizations, volunteer experiences, church memberships, and the student’s work-based learning experiences.  It is not uncommon for people with disabilities to need both short and long term advocates supporting their efforts to participate successfully within their communities.  For example, a person may need an advocate to assist him/her in obtaining appropriate living and/or working options or managing his/her income.  The greatest advocate, of course, is the student him/herself, however, it is not uncommon for students to lack self-advocacy skills.  It is critical, therefore, to teach students the skills necessary in advocating for their own needs and desires.  (Refer to Action 3.)  In addition to the student, an advocate may be a family member, close friend, co-worker, church member, an Independent Support Coordinator, and/or a representative from the Arc of Tennessee, People First, Tennessee Protection and Advocacy Agency (TP&A) or other advocacy agency.  The Arc of Tennessee’s state office is located in Nashville (615-248-5878; toll free 1-800-835-7077).  For more information from the Arc of Tennessee, visit their website at  http://www.thearctn.org.   For more information on Tennessee Protection and Advocacy, Inc., visit http://www.tpainc.org/default.htm.  To request services, one must go through a centralized intake process.  To reach the intake coordinator, call 800-342-1660.  There are regional offices in Knoxville and Memphis as well as the main office located in Nashville.  It is desirable that the advocate(s) be capable of a long-term commitment.


The Project recommends that Action 4 be addressed and documented when first developing each student's transition plan and yearly thereafter. IEP/ITP teams should include these important people and make every attempt to facilitate their attendance at each planning meeting.

 Action 5

[image: image21.wmf]Conduct valid vocational assessments, including person-centered planning, interviews, situational vocational assessments, inventories (e.g., functional skills, interests, health), learning styles profiles, and accommodations and support needs profiles.

IEP/ITP teams must have clear foci regarding the purposes of vocational assessment prior to beginning this process.  There are several purposes to a comprehensive vocational assessment, including the following:  

· To assist students to identify their interests, preferences, strengths, and abilities, including functional abilities, in relation to postsecondary goals.

· To gain information on functional abilities and on how to maximize personal assets in the work force (through vocational choice).

· To determine the accommodations (both generic and job specific), supports (including how new information should be presented best to increase speed of learning), and services needed to attain and maintain postsecondary goals related to employment, postsecondary education, adult living, community involvement, and social and personal relationships. 

· To learn which types of environmental work conditions may promote successful performance.

· To determine a person’s levels of career development and explore career interests. 

· To identify the training or education that is needed to go into a desired field.

· To determine and facilitate self determination skills.

· To identify ways that the person can participate in the job search.

· To determine appropriate placements within educational, vocational, and community settings  (List adapted from Brown-Glover & Wehman, 1996; Sitlington, Neubert, Begun, Lombard, & LeConte, 1996).

There is NO single assessment device or strategy that meets all these needs.  To determine student interests, abilities, and aptitudes, IEP/ITP teams should use a combination of valid devices, tools and strategies, including situational assessments, inventories (functional skills, health, interests, etc.), person centered group planning processes (described under Action 1), standardized assessment devices, community assessments, interviews (home, school, employer, career exploration), and self assessment inventories.   

[image: image22.wmf]Situational assessments are essential to comprehensive vocational assessments.  They entail a systematic process of observing and summarizing student performances of real work under a variety of real work conditions in integrated community businesses.   Work sites used in situational assessments offer conditions typical of most work settings, such as varying levels of supervision, interruptions to routine, and distractions, and provide accurate reflections of student performances.  Assessment results describe a student’s generic work habits, attitudes, learning style, levels of support needed, strengths, alternative performance strategies required, and performance of job-specific tasks (c.f., Menchetti & Piland, 1998). Situational assessments allow students to explore interests in job duties and environments. 

There are a number of different situational assessment tools and strategies.  For example, since 1986, the LRE for LIFE Project has field-tested a tool for conducting and reporting results of situational assessments.  This is the LRE for LIFE Project Situational Vocational Assessment Instrument which is available by contacting us at 865-974-2760 or visiting our website at http://www.web.utk.edu/~lre4life.  The Job Observation and Behavior Scale   (Rosenberg & Brady, 2000) is an excellent situational assessment tool with published test construction information. Wehman & Sherron (1995) describe a helpful process for conducting and reporting results of situational assessments. The Madison Vocational Evaluation Strategy (Brown, Udvari-Solner, Schwarz, Courchane, Kampschroer, Deventer, & Jorgensen, 1991) is yet another useful source for situational assessment documentation. 


There are a number of inventories available to describe functional skill performances, including The LRE for LIFE Project’s Home Community Activities Inventory (available by contacting us at 865-974-2760 or visiting our website at http://www.web.utk.edu/~lre4life , “Consumer Assessment” (Wehman & Sherron, 1995), and Life Centered Career Education (D.E. Brolin, available from CEC).  In addition, most textbooks on transition include sample inventories focusing on interests, health, and community participation. (see References). 
Standardized, commercially available assessments can be helpful in developing personal profiles, including functional academic knowledge levels, and are commonly used to determine eligibility, funding, certification and placement.  Commercially available tests and assessment procedures are plentiful. The following is a brief list of some of these devices:
Achievement

· Brigance Inventory of Essential Skills

· Iowa Test of Basic Skills

· Peabody Individual Achievement Test

· Woodcock-Johnson III Tests of Achievement
· TN Gateway Math
· TN Gateway Science
· TN Gateway English
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Adaptive Behavior

· AAMR Adaptive Behavior Scales

· Adaptive Behavior Inventory

· Scales of Independent Behavior

· Vineland Adaptive Behavior Scale

· Street Survival Skills Questionnaire

Aptitude
· APTICOM 

· Armed Services Vocational Aptitude Battery (ASVAB)

· Career Ability Placement Survey (CAPS)

· Career Scope 

· Differential Aptitude Test

· General Aptitude Test Battery (GATB)

· JEVS Work Sample System

Occupational Interest
· California Occupational Preference Survey (COPS)

· Reading Free Interest Inventory

· Strong Campbell Interest Inventory

· Wisconsin Career Information System

· Kuders General Interest Survey

Other
· Enderle-Severson Transition Rating Scale

· Practical Assessment Exploration System (PAES)

· Practical Assessment Exploration System Behavior Inventory

· The Transition Behavior Scale

IEP/ITP teams, however, are greatly cautioned against relying on commercially available, often norm-referenced, standardized tests to meet the needs of this action.  These are least useful and functional to the development of a student’s IEP/ITP!  For purposes of planning an individualized transition plan, the vast consensus of professionals (c.f., Brown-Glover & Wehman, 1996; Callahan & Garner, 1997; Gold, 1993; Menshetti & Piland, 1998; Menchetti & Udvari-Solner, 1990; Murphy & Hagner, 1988; Thurlow & Elliott, 1998; Wolfensberger, 1967) either negate or severely limit/minimize the usefulness of standardized assessment tests due to poor test construction, including lack of validity in terms of employment outcomes for individuals with disabilities.  In addition, even though these tests might help in identifying knowledge levels, they provide little information in terms of real life application and use (Sitlington et al., 1996). 

A useful technique for determining preferences and functional ability is to conduct a community assessment within the individual’s neighborhood.  Going into the community provides individuals with the chance to show the evaluator their skills and preferences.  

[image: image24.wmf]Interviews with the family provide an invaluable opportunity to learn about the individual’s home or residential environment, observe family interactions, discuss any concerns of family members in pursuing a vocational direction, and collect information on hobbies or chores that the individual performs at home.  

Targett, Fergusson, & McLaughlin (1998) describe a method for self-assessment outlined by Melanie Witt (1992).  Central to the assessment process is to have an individual identify his/her current work values, personal values, skills, interests, and personality traits.  Through this process, a young adult answers a series of questions, such as the following:

· What do I want the most from work?

· What is important to me?

· What do I like to do best?

· What are my personality traits?

· What are my skills and aptitudes?

· What is my true ability?

· What am I willing to trade for what I want to get?

On completion of the exercise, a young adult has a clearer understanding of what makes him or her unique in the workforce. In addition, Targett et al. (1998) noted that self-assessment data also might be collected using an interview method.  The vocational evaluator guides the person to focus as objectively as possible on himself/herself and to explore current work interests, skills, and values.  Sample questions might include the following:

· Describe a typical day?

· What is your favorite thing to do?

· What do you dislike doing?

· How do you spend your leisure time?

· What things have you done that made you or someone close to you proud?

· What do you do well?

The Project recommends the following related to conducting valid comprehensive vocational assessments:

· Action 5 be addressed at age 14, and updated at age 16 and the year that the young adult exits school.  

· IEP/ITP teams select vocational assessment devices, tools, and strategies based upon IDEA’s requirement that the assessments be “functional” and thus produce “functional” outcomes. 

· IEP/ITP teams do NOT rely on standardized assessment results to generate IEP goals and objectives or to make decisions about projected employment outcomes. 

· IEP/ITP teams facilitate student participation in situational vocational assessments consisting of a minimum of three (3) different work sites representing three (3) different vocational clusters/types of work experiences.  Each assessment experience lasts one to three weeks, depending on the student.

· Ongoing situational assessment data be reliably collected and summarized on valid work habits, job-specific skills, and supports required in each situational assessment experience.

Action 6
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Apply for DMRS, if determined appropriate.  Update status annually. Ensure appropriate authorization for release of information each year.     


As noted in Action 2, DMRS is one of Tennessee’s adult service agencies that provides ongoing supports and services to eligible individuals once they exit schools. DMRS funding comes from two primary sources – yearly, state legislated funds and federally administered Medicaid program funds. State legislated funds do not meet the needs of all eligible adults in Tennessee, and Medicaid funds are limited to those individuals who meet Medicaid eligibility criteria.  DMRS becomes aware of potentially eligible young adults only when they are notified.  Too often, they are notified after students have exited the schools.  DMRS has inadequate time, therefore, to lobby the state legislature for additional funds to support these individuals in a timely manner and/or to plan for allocation of funded services.  For these reasons, it is important for students and their parents/guardians to keep DMRS informed about their needs for ongoing services.  

Applying for DMRS for services in a timely manner serves two purposes.  First, it gets the young adult on the rolls and waiting lists of DMRS.  Second, it provides DMRS with adequate time to budget and plan for service needs projected for each eligible high school exiter. The regional offices of DMRS have shared that they typically need 3 to 5 years to plan and budget for services for eligible adults.  For more information about the Division of Mental Retardation, visit their website at http://www.state.tn.us/mental/mrs.html.  Applications should be made with the appropriate regional DMRS Intake Coordinator. Intake contacts are as follows:



Knoxville:  865-588-0508, ext. 122 or 888-310-4613



Greeneville:  423-787-6757, ext. 106


Chattanooga:  423-634 – 6149, ext. 118



Middle Tennessee:  615-231-5467 or 800-654-4839



West Tennessee:  901-685-3901, ext. 126 or 800-308-2586

· Because of limited state funds and no mandate for adult services, the Project recommends that students and their parents/guardians, be vigilant to current litigation efforts.  TN has been under court order to prioritize services for persons moving from institutions to community supported living options.   

· The Project recommends that parents/guardians, if they believe that their sons/daughters maybe eligible for services, make application with DMRS when each student reaches his/her 16th birthday.  Once applications are made, the Project also recommends that IEP/ITP teams keep DMRS informed of each student’s progress and support needs annually.  During the year that each student is projected to exit school, the Project recommends that IEP/ITP teams send comprehensive information to DMRS including (a) vocational assessment reports, including situational assessment information, (b) most recent IEP/ITP, (c) behavior support plans, (d) updated psychological evaluation, and (e) other information as deemed appropriate by each team.  It is essential that, each year, the IEP/ITP team/special education teacher obtain written, informed authorizations for release of information from the student and his/her parents/guardians, as appropriate, to DMRS before sending information.  (See Appendix C for sample memoranda to DMRS.)
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Provide routine work-based learning (WBL) experiences in community businesses, including instruction in traveling, if needed, and facilitation of co-worker supports and interactions.  Secure paid job before age 18.


This action addresses a MAJOR educational best practice associated with successful post school employment outcomes.  A powerful indicator of high school students obtaining and maintaining paid employment in community businesses after leaving school is having paid employment while in school (Wagner, 1991).  Many students have difficulties generalizing skills and activities learned in classrooms to actual environments in which the skills should be applied.  This is especially true when teaching job-related habits, attitudes, skills and activities.  Classroom simulations simply cannot represent the great variety of cues and skills required to obtain and maintain real jobs in community businesses.  In order to teach students meaningful job-related skills and habits in the most effective and efficient manner, LEAs must support IEP/ITP teams for planning and provision routine, WBL experiences in integrated community businesses.  


The importance of WBL for ALL students is emphasized in federal (e.g., School to Work Opportunities Act) and state law.  Tennessee’s High School Policy requires all LEAs to “adopt a policy establishing a system that provides structured WBL experiences for students…. [WBL experiences] may be paid or unpaid, may occur in a public, private, or non-profit organizations and may result in the attainment of elective credit.”  Various work-based learning opportunities include student learners, school-based enterprises, internships, clinical experiences, apprenticeships (including Department of Labor, Bureau of Apprenticeship Training (BAT) approved apprenticeships), and expansion of cooperative vocational education opportunities.  For younger students ages14 - 16, work-based learning opportunities include service learning and job shadowing.    
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One of the greatest barriers people with disabilities face in maintaining paid employment is finding and maintaining transportation arrangements to and from work.  Many times the transportation arrangements are difficult if a young adult depends on family members who also work.  It is important, therefore, to assist the student in developing skills for community mobility including passing driver’s education and obtaining a driver’s license (where appropriate), walking safely from place to place, using public transit, and/or using taxicab services. One excellent opportunity for teaching community mobility skills occurs naturally when students access WBL opportunities.
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Traditional supported employment services for adults have included paid job coaches or support persons external to the businesses at which the young adults are employed.  Increasing evidence (Hagner, 1989) is suggesting that the supported employees, as well as employers and co-workers, rely on these external persons for supports on the job.  When the external person leaves, so do the job supports, which, in turn, jeopardizes job security.   With this in mind, it is important for educational staff to pay careful attention to the development of natural co-worker supports during each student’s WBL experience. With increased WBL experiences, students acquire valuable social interaction skills, and educational staff identify strategies to develop individualized, successful co-worker supports.  These experiences also provide students opportunities to develop self-determination skills.
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As previously stated, one of the best predictors of post school paid employment is the student having paid employment in community businesses before exiting the public schools (Wagner, 1991). Having a record of paid employment serves as a resume and provides evidence of vocational potential.  As such, if needed, and/or when appropriate, it should increase the likelihood of being determined eligible for post school VR services.  In addition, for students receiving Social Security benefits, IEP/ITP teams may wish to consider assisting them in securing paid employment prior to the student’s 18th birthday. Having paid employment and the ability to contribute to household income may facilitate receipt of the maximum SSI federal benefit rate upon the re-evaluation of SSI benefits at age 18.


Consistent with the School to Work Opportunities Act and current recommendations for Work-Based Learning in Tennessee, the LRE for LIFE Project continues to recommend that IEP/ITP teams address Action 7 beginning when students reach age 16, unless the IEP/ITP team determines otherwise.  Because of the Project’s long history of assisting LEAs and their teachers in designing these programs, the Project also offers the following additional recommendations:

· Tennessee-based IEP/ITP teams access and fully understand the contents of the “Work-Based Learning (WBL) Policies, Procedures, and Resources” guide that is disseminated by the Tennessee Department of Education (for latest version visit: http://www.state.tn.us/education/veforms.htm  or http://www.state.tn.us/education/speced/seguidebooks.htm).  IEP/ITP teams read both (a) the Fair Labor and Standards Act (FLSA) and (b) Meeting the Needs of Youth with Disabilities handbook (Cobb, Halloran, Simon, Norman, & Bourexis, 1999) to help their understandings of the state WBL guide.
· In Tennessee, special educators primarily responsible for providing and supervising WBL, obtain the WBL Coordinator certificate. This can only be obtained by receiving the training that is offered by state-certified personnel at least once each year.  Notices of WBL training are disseminated at least yearly to superintendents and directors of schools, as well as vocational, curriculum and instruction, and special education directors.  
· Develop conservative procedural safeguards for WBL opportunities that address issues related to both liability and compliance to FLSA.  Include a comprehensive set of emergency procedures.  For experiences in which students receive training only (i.e., there is no employer-employee relationship established as per the FLSA), include appropriate consents for the training.  (For a detailed sample package of procedural safeguards visit the Project’s website at http://web.utk.edu/~lre4life ) 
· Ensure that each student, age 16 and older, samples at least 2 different jobs from different “vocational clusters” per year.  Each student, therefore, samples 6 to 12 different job experiences from a variety of vocational clusters before exiting high school.  With these experiences, soon-to-be adult employees and their IEP/ITP teams can provide employers and adult service employment agencies with more detailed information concerning preferences, performances, learning styles, and support needs in terms of employment options.   
· Because employers often provide more realistic evaluative information than educators, include employer performance reviews recorded on a feedback form, such as the "Employer/Supervisor Feedback Record" (LRE for LIFE Project) completed by the employer or supervisor, from each job site. 
· Attend to and document strategies for establishing co-worker supports during each student's WBL experience.

· Assist each student in acquiring a variety of community mobility strategies, including driving, walking, use of public transportation, and use of taxicab services.

· Assist the student in securing paid employment, prior to exiting school, and especially prior to turning age 18, if the student is receiving social security benefits, to increase chances of obtaining maximum benefit rates as a result of the ability to contribute to household income.

· If needed, merge WBL experiences with situational assessment strategies (See Action 5).  For example, the situational assessment portion might entail the first one to two weeks of each WBL experience.

Action 8

[image: image31.wmf]Ensure that the student and his/her parents/guardians know that age 18 is the age of majority in Tennessee.  With this comes a number of changes: 
· The student has legal rights and responsibilities, including consenting, registering to vote, and registering for the draft.

· Parents are no longer the legal guardian of their son/daughter, unless adjudicated otherwise. 

· SSA re-evaluates benefits.  A representative payee is assigned, as needed.
· Insurance issues may arise due to reaching age limits.  


Among other things, this action addresses the requirements of IDEA for a statement that each young adult be advised of his/her legal rights resulting from reaching the age of majority.  Included are rights for providing informed consent and responsibilities of registering for the draft and to vote.  Informed consent requires that the young adult be aware of his/her options, know the consequences both to choosing and failing to choose each option, and know his/her consent is voluntary, and, as such, may be withdrawn at any point in time. Parents/guardians may not realize that their sons/daughters are presumed legally competent to make their own financial, medical, and emotional decisions, at age 18.  They are no longer their son's/daughter's legal guardian unless a court determines otherwise.  Parents/guardians should cautiously consult their legal counsel if they have concerns or questions.  

If the young adult (age 18 and older) already receives social security benefits, his/her benefits will be re-evaluated within two to three months of reaching his/her 18th birthday.  As noted in Action 2, at age 18, the young adult is most often considered a family of one.  If he/she contributes to household living costs, the likelihood of receiving the maximum benefit rate is increased.   If the young adult is unable to manage his/her money, SSA will assign an appropriate representative payee to manage the adult's benefit income in his/her best interests.  Typically, this will be a family member but may be another representative, if it is in the best interests of the young adult.  Finally, this action is intended to encourage parents/guardians to plan for potential changes in insurance coverage due to their child now reaching the age of majority. 


The Project recommends this action be addressed when the student reaches age 17.   

Action 9
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This action is to encourage a student and/or parents/guardians to investigate and apply for entitlements and/or benefits for which the student may be eligible, if the identified benefits assist the student in meeting his/her transition outcomes.  One major benefit program is Supplemental Security Income (SSI), offered to eligible people through the SSA. (For additional information on Social Security, see Action 2.) Before a student reaches age 18, SSI benefits are determined on the basis of impairment and parent and student income.  When the young adult turns 18, he/she is considered a "family of one" (unless he/she has been assigned a guardian by the courts).  SSA will then evaluate eligibility for benefits based on only the young adult's disability status and income.  It is not uncommon for the young adult to be eligible for SSI benefits even if he/she or his/her family were not eligible for SSI benefits before reaching 18 years of age.  


SSA advises that, if a student is not receiving social security benefits, and if the student and his/her family have not already applied with the SSA administration and believe they may be eligible for benefits, the family should apply immediately, even if the student is younger than 16 years.  If the student is not receiving benefits or has been determined ineligible for benefits, and, if the student is turning age 18, the young adult with his/her family should apply or re-apply for benefits (approximately one to two months before the student reaches age 18).  The National Transition Network maintains an excellent website (http://ici2.umn.edu/ntn/default.html) offering resources for students, families, and schools related to the Supplemental Security Income (SSI) program and work incentives in this program.  (See reference section for list of the National Transition Network resources.) 


In addition to Vocational Rehabilitation, The Tennessee Department of Human Services (DHS) manages the Food Stamp Employment and Training Program out of the Division of Family Assistance.  This program may also assist young adults in meeting their transition goals by enhancing their abilities to support themselves in their homes and jobs.  To be eligible for this program, an individual (a) must be a U.S. citizen, (b) have a social security card, (c) have liquid asset resources limited to $2000 for most households and $3000 for households containing a member who is disabled, and (d) earn less than $973/month gross income after allowable deductions are taken (wages vary depending on number of persons in household).  All individuals living on their own meeting these criteria are eligible for this program.  Young adults living with their parents may be eligible for this program if they buy food and make their own meals once they reach 23 years of age. For more information contact the Family Assistance Help-Line, 888-863-6178 or 615-313-5790 (Nashville),check the website, http://www.state.tn.us/humanserv/foodstamps.htm or visit your local DHS Family Assistance Office.  To locate your local DHS Family Assistance office, contact 615-313-4700.


The Project recommends that parents/guardians consider applying for social security income benefits prior to the student turning age 18 if they have not done so previously.  The Project also encourages that at age 18 (or a few months prior to turning 18), the student, with support from his/her parents/guardians and teacher(s), collect the necessary documentation, bring to the SSA office, and apply for benefits where needed and/or appropriate One can actually apply online now.  There are also ‘starter kits’ issued by SSA to help prepare for the initial application. The Project recommends that each young adult, with support from his/her parents or other IEP/ITP team member, investigate the Food Stamp and Employment and Training Program managed by DHS, where needed and/or appropriate, by visiting their local Family Assistance Office. This should be done the year the student exits school.  

Action 10


Explore and visit local postsecondary employment providers and/or institutes of higher education.  Apply where appropriate. 


This action encourages each student and his/her parents/guardians to visit the local adult service employment agencies and/or institutes of higher education beginning the year before the last year of high school.  
Postsecondary Employment
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It is important that each student and his/her parents/guardians visit the local adult service employment agencies including the One Stop Career Center and SSA-funded Employment networks. The purpose of these visits is to learn about the specific services offered by each agency, ask questions, and make preliminary decisions concerning which agency(ies)/service(s) would be most appropriate to the young adult exiting school. Students and their parents/guardians are encouraged to inquire as to each agency’s placement and retention rates, - that is, how successful is each agency in helping adults obtain and maintain satisfactory employment in community businesses.  In addition, many agencies have waiting lists.  Parents/guardians are strongly encouraged to ask each agency when applications should be submitted in order to increase the possibility of accessing services in a timely fashion upon exiting school. Teachers may want to consider accompanying the students and/or parents/guardians on their visits to assist them in interviewing each agency. Applications should be submitted as recommended by each agency. 

Postsecondary Institutes of Higher Education

Many students with IEPs who are exiting high school are now entering post secondary education options.  Educators need to include in the ITP the steps which will help students achieve that goal.  The junior year is a busy and important year for all students seeking admittance to one or more IHEs.  Students with disabilities need to be aware of and engage in the same activities as their peers without disabilities. For example, it is wise for students with IEPs to attend college fair night at their high school during their junior year as a beginning step to determine which colleges and/or universities (IHEs) interest them.  Students, as is typical of all students wishing to access post secondary options, are encouraged to visit desired IHE(s).  In addition to typical activities, students with disabilities need to engage in other actions which will increase their admittance and success at their desired IHE(s).  One of the most important actions for students with disabilities is to locate each desired IHE’s Office of Disabilities Services and meet with each disabilities services representative.  The purpose of these visits is to gather information about the supports provided to students with disabilities at each IHE and to identify the specific documentation needed by each IHE to determine a student’s eligibility for disability services.  Once a student has visited the desired IHEs and determined his/her college(s) of choice, he/she must then determine the admission process(es) for the college(s) of choice.  This includes finding out if the IHE(s) require a standard college admission test score (SAT/ACT).  If so, a student with an IEP should take the appropriate test(s) ensuring he/she access allowable accommodations and modifications.  It is not uncommon for a student to take the SAT/ACT more than once in order to obtain an IHE’s required test score.   In addition, many high schools offer classes to improve test scores.  If needed, students with IEPs are encouraged to access these opportunities. 

As each student identifies his/her IHE(s) of choice, he/she should review each IHE’s admission requirements to ensure he/she has taken or has made plans to take the required classes/courses.  Students should also consider investigating waivers and/or remedial course work offered at each IHE.  The need for waivers and/or remedial course work may be minimized by being vigilant to college course admissions requirements early in a student’s high school career.  Many IHE(s) offer applications through the mail or online.  Students are encouraged to apply to their IHE(s) of choice as early as possible.   Once a student has applied to the IHE(s) of choice, he/she should explore information about the various scholarships and financial aid options available and apply as needed. (See Action 16B.)  For more information about college programs and preparing for the college experience for individuals with disabilities, go to www.heath.gwu.edu or write to:
The George Washington University- Heath Resource Center

2121 K Street, NW Suite 220

Washington, DC 20037
Voice/TDD: 202.973.0904

Toll Free: 1.800.544.3284

FAX: 202.973.0908
	

	
	

	
	
	

	

	
	

	

	
	

	
	
	

	
	
	


The Project recommends that Action 10 be addressed beginning two years before the student is projected to graduate or exit high school.  
Refer to the list of TN’s institutes of higher education located in Appendix G.  
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Action 11

Develop and implement a plan for assisting the young adult to live or move into the post school living option of his/her own choosing.   

· Explore a variety of postsecondary living options, including supported living and campus living.
· Visit supported living options.  Apply where appropriate.

· Invite key people to IEP/ITP meetings. 

· Ensure plan describes who does what, when, where, and how. 

· Transfer student-specific information, including gifts, strengths, functional skills, interests, learning profiles, and support needs to appropriate programs, agencies, persons providing supports in the community living option chosen by the young adult.


As part of the visionary planning process in Action 1, each young adult expressed his/her desires as to where he/she would like to live after exiting school, be it in his/her own home or family’s home, in an apartment with or without a roommate, accessing a supported living option, or some other option.  This action is to encourage each student and his/her parents/guardians to investigate and explore the options, to help them REFUSE to give up on the student’s desires and dreams, and to encourage each IEP/ITP team to develop and implement a plan for achieving the young adult’s post school living desires.



Many young adults exiting public schools hope to live in their own homes or apartments.  Some require supports to do so.  Supports may include income management, personal assistance, social networking, or daily living supports.   Historically, there have been few options available for those young adults requiring extended supports, except to those individuals who were both eligible for and lucky enough to access DMRS services.  Today, DMRS has a commitment to providing respectful supported living options and is increasingly creating avenues for achieving this.  Each young adult, who is eligible for DMRS services, and his/her parents/guardians, should visit the supported living agencies in their community.  Teachers may wish to accompany them in order to provide additional support as they seek to make critical decisions.  Supported living options include supported living in one’s own or family’s home, and various congregate living situations, such as group homes and shared apartments.  Agencies providing community living options typically have specific entry requirements and provide specific levels of support.  Parents/guardians and their sons/daughters are encouraged to obtain and review information in order to make informed decisions about the community living options that offer the level of support needed, yet promote maximum independence.  During each visit, they should ask questions as to waiting lists, entry requirements, and application procedures. If an option is desired, each young adult, with support from his/her parents/guardians should submit an application, as appropriate, to increase the possibility of accessing services in a timely fashion, upon exiting high school.


It is not uncommon, however, for supported living options, funded by DMRS, to be unavailable to those requiring it, be it due to not meeting eligibility requirements or long waiting lists.  Young adults and their parents/guardians are encouraged not to despair.  Creative options have been developed.  For example, some young adults have found roommates with whom to share a residence.  Various arrangements have been made with the roommate including reduced living expenses, and others are pursuing owning their own homes.  As IEP/ITP teams meet to repeat/update the visionary person-centered planning process, (See Action 1.) they should clearly articulate each young adult’s post school living support needs.  With this information, they should develop plans for addressing and achieving each young adult’s post school living preference.  IEP/ITP teams should invite the prospective roommate, post school adult living agency representatives, personal contacts, community group representatives, such as church groups, advocacy agencies, such as the Arc of Tennessee and Tennessee Protection and Advocacy, and whomever else the IEP/ITP team feels can provide them with information and strategies to achieve each young adult’s post school living dreams. In addition, organizations such as TASH (an international association of people with disabilities, their family members, other advocates, and professionals fighting for a society in which inclusion of all people in all aspects of society is the norm) have list serves that may provide additional ideas, personal contacts, and resources.  With the young adult’s preferences guiding the team’s efforts, a plan should be developed enumerating who should do what, when, where, and how.  As the young adult prepares to exit school, he/she and his/her IEP/ITP team members should provide the roommate and/or other post school living service providers, as appropriate, with up to date information concerning his/her gifts, strengths, functional skill levels, interests and support needs for living in the community.   
For students seeking postsecondary education, campus living is an option. While living on a college campus is similar to living on one’s own it is still governed in part by someone other than the individual. As such young adults and families need to familiarize themselves with information pertinent to “going off to college”. Many colleges and universities have restrictions they apply to freshman such as living on campus unless the student lives within 50 miles of campus and with his/her legal guardian/parents or no freshman may have cars on campus. Prospective students and their parents are encouraged to check with the institution for restrictions. Additionally, campus life, while governed by the institution does offer a lot of freedom for the young adult. Parents and their sons/daughters are encouraged to make plans concerning financial matters, transportation, housing, meal plans, etc. before the student arrives on the college campus. Most of Tennessee’s colleges and universities have web sites that assist students and their families in making plans for the young adult to live on campus.


The Project encourages students to pursue their own dreams and desires for post school living. The Project recommends that Action 11 be addressed beginning two years before the student is projected to exit high school.  
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 Action 12

[image: image37.wmf]Apply for Division of Rehabilitation Services.


This action is to ensure that students, including students with severe disabilities, apply for DRS services. As noted in Action 2, the person from DRS who will work directly with the student in establishing eligibility is called the VR counselor or school-to-work transition case manager.   DRS has typically suggested that the counselor or case manager become actively involved with each young adult's case 12 to 18 months before he/she is projected to exit the public schools.  This has varied, however, depending on the region in the state and needs of the student.  For example, DRS has become involved more than 18 months in advance when a student was considered “at risk” of dropping out of school. IEP/ITP teams are encouraged to ask their local DRS counselors or case managers when they would like to become involved and what information they require.   



When making a referral to DRS, it is important to include diagnostic summaries or medical information regarding the student’s disability(ies), vocational, including situational assessment, results, and any evaluation reports that provide documentation of the student’s work aptitudes and capabilities. In Tennessee, the DRS case manager often facilitates this process if the LEA has one of the DRS case management grants.  The DRS counselor/case manager must determine eligibility within 60 days of application. In doing so, DRS must presume employability for all persons making application. It is up to each counselor to prove this assumption otherwise if considering denial of services.   Refer to Action 2 or Appendix F for more information about DRS and for the telephone number to access local DRS offices.  


Typically, the DRS counselor/ case manager facilitates the application process at each high school.  The Project recommends that the student’s teacher coordinate a meeting among the young adult, his/her parents/guardians, and the DRS counselor/case manager to facilitate the application process if the DRS counselor/case manager has not done so by the end of the year before the student is to exit school.  If the young adult’s post school outcomes include immediate employment, the Project strongly encourages that the student’s IEP/ITP team provide information about each student's ability to obtain and maintain employment, including situational assessments, functional inventories, and performance reports on community/work-based learning experiences.  Similarly, if the young adult’s post school outcomes include accessing postsecondary education options, the Project encourages the team to assemble necessary documentation matching the desired IHE’s entrance requirements. (See Actions 5 and 7.)  All of the information and data supplied will supplement the assessment information the DRS counselor/case manager might choose and will aid the DRS counselor in determining the student eligible for DRS services.  This action should be addressed the year before the student exits high school unless determined earlier.  In addition, access to services change depending on the political climates and priorities in place.  Young adults and their parents/guardians, therefore, are encouraged to keep abreast of changing political climates and their effects on available funding of services provided by DRS.  Persistence often pays off! 

                            Action 13

Apply for One Stop Career Center services, as appropriate.  Invite the Career Center representative to IEP/ITP meetings beginning the year before the student exits school.


As noted in Action 2, One Stop Career Centers are available to provide service to all citizens. Each Career Center offers three categories of employment-related services: core, intensive, and training. (Refer to Action 2 for more detailed information concerning the One Stop Career Centers.)  One Stop Career Centers may provide exciting alternatives to high school exiters by helping the young adult and his/her IEP/ITP team to think outside of the box and consider a wider variety of options than those traditionally presented. Each young adult, with supports as needed, should revisit the One Stop Career Center(s), meet with a representative, and apply for services as appropriate.  It may be important to visit the One Stop Career Center and meet with its representative on more than one occasion in order for the representative to be better equipped to help.  To find out the location of the Tennessee One Stop Career Center nearest you, call 615-313-4700 or visit the website at http://www.state.tn.us/labor-wfd/cc/cccounty.htm


The Project recommends that, during the year before the student is to exit school, the student, his/her parent(s)/guardian(s), and/or teacher revisit the One Stop Career Center of his/her choice and ask to meet with a representative to review its services.  The Project further recommends that the Career Center representative be invited to the young adult’s IEP/ITP team meeting the year before the student is projected to exit high school to participate in the development of the young adult’s plan for full time, paid employment to be obtained the following year.  The Project recommends that this information be  incorporated into the student’s exiting year transition plan.

Action 14

Upon exiting school, ensure most recent (within the past 3 years) psychological report(s) support post school desired outcomes, such as documenting (a) reasonable accommodations needed to access postsecondary institutes of higher education and/or (b) eligibility for adult service programs and services (e.g., DRS, DMH/MR, One Stop Career Centers, etc.), as     appropriate. 


This action attempts to reduce duplication of services and avoid potential delays in determining eligibility for, and therefore access to, services due to the unavailability or incompleteness of appropriate psychological information.  It is important that psychological reports include agency-specific, including institutions of higher education test results and address specific eligibility criteria.  For example, DMRS criteria for mental retardation include the following: (a) an IQ <69, along with a diagnostic label from the DSM IV Revised which identifies the disability, (b) the results from an assessment of adaptive behavior (e.g. the Vineland or the Adaptive Behavior Scale) that indicate that the young adult has significant maladaptive behavior, (c) a statement that indicates that the onset of the disability occurred prior to age 18, and (d) a statement indicating that the young adult will require ongoing services.  Many institutes of higher education require current psychological evaluations to document the occurrence of a specific learning disability in order to provide services.  It is not uncommon for psychological reports to contain missing information, such as specific labels or test-specific results that are necessary for determining eligibility.   

For students accessing adult services


The Project recommends that Action 14 be addressed the year of the last comprehensive psychological evaluation.  This should occur the year that the student exits high school in order to maximize each adult service provider’s and/ or IHE’s statutes of limitations on assessment results..  The Project recommends that the last psychological report from the LEA contain information that provides documentation of the young adult's eligibility specifically for DRS, DMRS, One Stop Career Center services and/or the IHEs.   If specific documentation/testing information is unknown, the Project recommends that school psychologists contact each agency and/or IHE, as appropriate, to obtain the information.  (See Action 2 for contact information.)  Each young adult should ensure he/she has a copy(ies) of his/her current psychological report when exiting school.  
                                      Action 15


Schedule and meet with a SSA Benefits Specialist to get a written Benefits Analysis
Given the large numbers of individuals accessing SS benefits it is difficult for SS representatives to attend individual IEP meetings. In order to advocate for their own/their son/daughter’s interests individuals and their sons/daughters should meet with a specialist to review their specific benefits information. High school exiters should be aware of the multiple benefits available from the Social Security Administration, specifically the Ticket to Work. In addition to knowledge about the Ticket to Work young adults are encouraged to obtain information about Employment Networks and to be aware that clients of Vocational Rehabilitation with a signed IPE automatically use Vocational Rehabilitation as their Employment Network. 

The Project encourages high school exiters, to obtain a written Benefits Analysis from the meeting with a SS benefits specialist.
Students and their parents/guardians should be informed about SS work incentives prior to meeting with an SSA representative in order to advocate for their needs most effectively. For more information about advocating for SS benefits go to www.vcu.edu.rrtcweb.witn.ssi.htm.  





                       Action 16


Assist the young adult in obtaining “full time” paid employment in a job of his/her own choosing if he/she is not enrolling in an IHE.

· Invite DRS counselor, One Stop Career Center representative(s), chosen DMRS-contracted employment providers, SSA agent, and chosen Employment Network provider (Ticket to Work) to IEP/ITP meeting(s).

· Invite (potential) employer to meeting(s) when/as student becomes “full time” employed.   

· Teach the job-specific behaviors and skills. 

· Build co-worker and after work support networks. 

· Arrange transportation, including instruction in traveling.





One of the best predictors of post school paid employment is having paid employment in community businesses before exiting the public schools (Wagner, 1991). In addition, a successful transition is one in which there is little to no disruption between a student’s last day of school and first day of post school life.   To capitalize on both these aspects of successful transition, it is important that each student’s IEP/ITP team assist the student in obtaining full time (per each student’s ability), meaningful, and paid employment, focused on the student’s own individual career choice, the year the student exits school.   Transition coordinators and/or teachers, with assistance from the DRS counselor, One  Stop Career Center representative, and/or other team members, should seek and/or develop jobs, which were identified by the young adult and his/her IEP/ITP team during the person-centered planning process (identified in Action 1).  In some situations, young adults may appear unrealistic in their choices of employment. Teams are encouraged, however, to explore underlying enticements to the chosen job(s) and assist transition coordinators, job developers, and/or teachers in identifying jobs matching the underlying enticements.  For example, one adult may wish to become a doctor.  When pursuing answers to “why” this is his/her choice, other reasons for this decision may appear, such as the desire to be respected, have a deemed important job, have a job where one can make decisions that others follow, or to wear a white coat!  


 Three major reasons for leaving a job are (a) inadequate pay (b) a better job offer, and (c) not comfortable/enjoyable for the employee.  Although teachers typically cannot directly address the former reason, they can address the latter through cultivation of the natural co-worker supports at a work site.  Especially in today’s age, our co-workers are often a part of our innermost circle of friends, both during and after work hours.  When developing jobs for young adults, it is important that job developers/teachers seriously evaluate the workplace cultures of potential jobs.  From this information, they can make decisions concerning the degree to which potential jobs can or will support new employees.  Once a student has accessed paid employment, it is critical that the educational staff systematically program opportunities to facilitate interaction and communication between the co-workers and the young adult with disabilities.  An excellent resource for assessing workplace cultures and developing natural supports is Coffee Breaks and Birthday Cakes Evaluating Workplace Cultures to Develop Natural Supports for Employees with Disabilities (Hagner, 2000).


 One of the greatest barriers people with disabilities face in maintaining paid employment is finding and maintaining transportation arrangements to and from work. IEP/ITP teams, including the employer, DRS counselor/case manager, SSA benefits specialist, parents, and young adult, to name a few, should meet once the student obtains employment and brainstorm transportation arrangements to and from work.  In addition to the traditional options of travel addressed in previous years, (See Action 3 and 7.) IEP/ITP teams may wish to consider arranging car pools with co-workers (an excellent opportunity to build co-worker supports and develop friendships), sharing expenses with one or more co-worker for transportation arrangements, and/or using the work incentive for purchasing a vehicle. By meeting together to address this potential problem, IEP/ITP teams often generate creative options!


As noted in Action 2, Social Security benefits are affected by earned income from employment. Once a student who is receiving SS benefits becomes employed, he/she should contact his/her benefits specialist  both to access, where appropriate, one or more of the social security work incentives built into the social security program (e.g., PASS, IRWE, student earned income exclusion) and to become familiar with the income reporting procedures required by SS to prevent overpayment.     



The Project recommends the following:

· IEP/ITP teams, with assistance from adult service agencies, as needed, achieve this action (i.e., full time employment) the year the student exits school. Up until now, work experiences, whether paid or training, were for training, assessment, and choice-making purposes.

·  Placement be early enough for school staff, with assistance from adult service representatives, as appropriate (e.g., DRS counselor, One Stop Career Center representative) to (a) teach job related work habits and skills, (b) identify potential job accommodations, modifications and/or adaptations, (c) assess workplace culture, (d) develop co-worker supports, and (e) address transportation issues. 

· 
                              Action 17

Address medical/mental health issues, including:

· Arrangement for transportation to and from routine medical and dental appointments/check-ups.

· Medical insurance coverage, including TennCare coverage.

· Medication, including self-medication procedures.

· Management of emergencies, including who to notify, hospitalization, and medical authorization issues.
· Management of mental health needs.

This action addresses the procurement and maintenance of life, health, and/or disability insurance for the young adult as needed.  It also refers to the provision of continued support a young adult may need to maintain health care, such as making appointments for check-ups and providing transportation to medical appointments.  Families covered by family group or individual policies should be aware of the age that coverage ends for their sons/daughters.    Students who are enrolling in postsecondary education, typically are covered by their parents insurance until their 24th birthday as long as they maintain full time enrollment.  Typically, if a young adult is receiving SSI benefits, then, he/she is also automatically entitled to TennCare benefits.  Often young adults are required to have medical insurance to be served by adult service programs. There are other ways to receive TennCare.  DHS does the eligibility determination for other “doors” to TennCare. At this printing, a person with a significant disability could also qualify under what’s known as “spend down” medically needy eligibility category


The Project recommends that the action be addressed no later than the year the student is projected to exit high school.  IEP/ITP teams are encouraged to determine goals and objectives annually for maintenance of health care if needed. (See Action 3.)  Families are encouraged to check with their insurance agent to determine specifics regarding their son/daughter’s coverage while enrolled in postsecondary education.

                                    Action 18

Address income and money management issues.

· What supports are needed?

· Who will provide the supports?

· How and when will supports be provided?


 It is not uncommon for parents/guardians to “take care of” managing finances and income prior to each young adult exiting school.  Each young adult, with support from his/her IEP/ITP team, now must identify necessary supports around income management, such as (a) management of credit cards, checking accounts, SSI/SSDI income and income reports, (b) budgeting, (c) banking, (d) paying bills, and (e) filing taxes in preparation for his/her entrance into post school adult life. The IEP/ITP team must identify who will provide what supports, when and how the identified supports will be provided, and what information, if any, must be transferred to which adult service providers as the young adult exits school. If the young adult is receiving SSI/SSDI benefits, he/she may require someone to manage his/her benefit income.  Social security will assign a representative payee.  This is typically a family member but may be another person if it is in the best interests of the young adult.  In addition, once the young adult obtains paid employment, issues related to filing social security income reports must be addressed. If information is to be transferred, appropriate authorizations for release of information must be obtained from each young adult or guardian, as appropriate.   



The Project recommends that IEP/ITP teams address this action the year the student is projected to exit high school.  

Action 19

Address continued education opportunities.  Apply as appropriate.


This action is for students whose post school desired outcomes include employment (versus enrollment in postsecondary IHEs).  Too frequently for these students transition plans do not address lifelong learning opportunities.  With supports, these young adults may wish to continue their educational experiences once they exit high school.  Some may wish to pursue their G.E.D. while others may wish to access new learning experiences, such as community night classes or adult basic education.  This action is intended to encourage each high school exiter to consider new interests, career advancement, and educational advancement at the beginning of the year that he/she is projected to exit or graduate from school. Where appropriate students are encouraged to address the next step toward achieving these desires, including submitting applications, as required.  For a list of all adult education programs in Tennessee, contact (615)-741-7054 or visit the DOL website at http://www.state.tn.us/labor-wfd/AE/index.htm 

The Project recommends that each young adult and his/her IEP/ITP team address this action the year the young adult is projected to exit school. 

Action 20

Develop and implement a plan for assisting the young adult in maintaining full time paid employment or enrollment in an IHE upon exiting school.  Ensure plan identifies who does what, when, where, and how.

(a)  If employment is the desired outcome:
· Invite employer, DRS counselor, One Stop Career Center representative(s), chosen DMRS-contracted employment providers, and chosen Employment Network provider (Ticket to Work) to IEP/ITP meeting(s).
· Transfer student-specific information, including comprehensive vocational assessment report(s) to appropriate adult service employment providers. (See Action 5.)


(b) If enrollment in an IHE is the desired outcome: 

· Send acceptance to IHE

· Send final transcript to IHE
· Submit necessary documentation to Office of Disabilities  Services to determine eligibility.

· Attend orientation

· Meet with DSS representative to determine accommodations, articulating his/her (a) disability(ies), (b) functional limitations experienced as a result of the disability(ies), (c) learning styles, (d) strengths, gifts, and talents, (e) support needs, as well as, problems he/she can solve.
· Share approved accommodation with professors
	
	
	

	
	
	


Employment is the desired outcome:

 By this time the IEP/ITP team has assisted the young adult in obtaining meaningful, paid, “full time” employment in a job of the young adult’s own choosing, and the young adult is in his/her last year of school.  Some young adults may require extended supports to maintain their employment after leaving school.  This action, which is part of the LEA’s wrap-up responsibilities for transition, is designed to encourage IEP/ITP teams to be proactive in planning the specific extended supports needed, if any, by the young adults to maintain the paid employment options already obtained.  It is further designed to encourage each IEP/ITP team to assist the young adult and his/her parents/guardians in exploring and connecting with the variety of support services available, where possible, rather than limit themselves to one or two options.  


It is extremely important to successful transition efforts for the employer (or potential employer) and all appropriate agency/program representatives (i.e., DRS counselor, One Stop Career Center representative, SSA representative, DMRS-contracted agency representative(s), etc.) participate in the last, preferably two or more, IEP/ITP meetings that focus on the post school employment outcome for each young adult.  This is to coordinate the delivery of the various supports that the young adult may need to maintain (or obtain, if necessary) his/her employment of his/her own choosing.


As a result of the IEP/ITP meetings, a detailed plan for maintaining employment should be developed that specifies who does what, when, and how, as it relates to supporting the young adult in maintaining his/her job.  As part of this plan, the young adult and his/her IEP/ITP team members should provide the employer (or potential employer) and adult employment service representatives with needed teaching and support information, such as work histories (e.g., work site assessment reports, employer/supervisor feedback forms, vocational summaries and any other pertinent information), job accommodation(s) and/or adaptations required, natural and social relationship support needs, and recreation/leisure needs. If DRS is or will be supporting the young adult, such as assisting in securing job placement and/or paying job coaching or other supported work/employment option, then the DRS counselor should include in the plan when DRS time-limited services are projected to cease.  With this information other services/programs, such as those available through DMRS and DMRS contracts, can be scheduled to begin in order to reduce the chances of the young adult being lost between services once DRS services end.  The proposed start dates of the extended services and respective who, what, and how information should be included in the plan to assist the young adult in maintaining his/her job.

Enrollment in an IHE is the desired outcome:
Students who have applied to one or more IHEs will receive an acceptance or rejection letter from each of those colleges. The student then needs to make the final decision on which college he/she will attend and respond to the acceptance letter to inform the college of his/her intention. The student needs to send to the college’s disability office copies of all the information verifying that the student has a disability (e.g. current psychological, physician statements, etc.).  A cover letter should accompany the information asking for a face to face appointment with a disability services intake coordinator from the college to determine accommodations/modifications. Often this meeting will occur during college orientation days during the summer after high school graduation. If the student would like for his/her parent(s) to attend the meeting, he/she needs to invite the parent(s). Many colleges have parent orientation which occurs concurrently with student orientation. 


After being admitted to a college, it is time to complete the Free Application for Federal Student Aid (FAFSA) form and submit it to the college. Parents will need to complete this application. FAFSA is universally used by all IHEs that receive federal money. The information from this application is used to determine a student’s eligibility for grants, scholarships, and/or student loans. It can be completed electronically at http://www.fafsa.ed.gov/ . Parents will be required to submit a copy of their federal income tax return filed after January 1st of the student’s exiting/senior year in order to verify income information. Additionally, parents and students need to complete applications for HOPE and Tennessee Lottery scholarships. The school counselor will have all the necessary forms and is available to assist in completing them. Make sure that all applications are made by set deadlines.

After graduating high school, students who have been accepted and will be attending an IHE need to make final preparations for the move to college. The student’s final high school transcript is sent to the admissions office of the college. The student attends college orientation. Often orientation includes a tour of the campus, receiving and reviewing rules and regulations of the college, staying in the dorm overnight, making student ID cards, and signing up for classes in the fall. At this time an academic advisor may also be assigned to the student. 
Also, the student meets with the disability intake coordinator and makes final arrangements for accommodations and modifications that are needed during the upcoming semester either during orientation or at another time prior to the fall term. Often the student will need to meet with the disability intake coordinator each term after enrolling in classes for the next term in order to arrange for appropriate accommodations and/or modifications. Each term as classes begin, share accommodations/modifications with professor(s) and instructor(s), as needed.   

   She/He should also keep a copy of this documentation. When scheduling orientation (as all incoming freshman must do), a student with an IEP is encouraged also to schedule time to meet once again (See Action 10.) with the IHE’s disabilities support services (DSS) representative. The purpose of the second meeting with the DSS representative is to determine the accommodations the student will be using in his/her classes.  It is important to recognize that IHEs typically offer “reasonable” accommodations only to assist students in accessing the course curriculum; however, modifications to the content are typically not required of or provided by the course instructors.  When meeting with the DSS representative, each student should articulate his/her (a) disability(ies), (b) functional limitations experienced as a result of the disability(ies), (c) learning styles, (d) strengths, gifts, and talents, (e) support needs, as well as, problems he/she can solve.  Although a student is not guaranteed the same accommodations he/she received in high school, it is helpful to articulate past accommodations that has assisted the student’s successes. Typically, the accommodations are determined each semester and are based on the specific courses the student will take (e.g. if a student has a learning disability in math calculation, he/she may not have any accommodations if he/she is not taking any math courses).  Typically, it is the responsibility of the student to make the appointment with the DSS representative at the beginning of each semester to determine the accommodations.  In addition, it is the student’s responsibility to provide the course instructors with documentation of the approved accommodations for each semester’s course work.   

Paid Employment is the desired outcome:
The Project recommends the following:
· Assuming the student has obtained full time, paid employment (See Action 16), the Project recommends that this action be addressed 1-3 months before the student exits high school. 
· If a Career Center representative is unable to attend the IEP/ITP meeting(s), each young adult meet with the representative and develop a plan for providing supports to maintain employment (or to obtain employment if this has yet to be accomplished).  Incorporate the information and Career Center supports into the young adult’s exiting year transition plan.

· Review the written information provided from the meeting with the benefits specialist at the student’s last IEP/ITP meetings, and determine the appropriateness of a Plan for Achieving Self Support (PASS; See Action 2 for further information).

· High school exiters and their parents/guardians are encouraged to investigate Social Security’s Ticket to Work option
.  

· The special education teacher/case manager of each IEP/ITP team assume the responsibility to invite the current or potential employer along with all appropriate agency/program representatives to the last, preferably two or more, IEP/ITP meetings that focus on the young adult’s employment.

· The DRS counselor provides the young adult and his/her parents/guardians a projected date when DRS services might end.  Incorporate this information into the IEP/ITP. 
If appropriate, note in the IEP/ITP the need for the young adult, with support from his/her parents/guardians to contact the local DMRS adult service agency(s) and the regional DMRS Office for Community Services when DRS services end, and notify them of the need for ongoing supported employment services.  (See Action 2 for contact information.) DMRS agencies should be expecting this notice due to their participation in the young adult’s last IEP/ITP meetings. The DRS counselor shares responsibility for notifying local adult service agencies and the DMRS Office of Community Services that DRS services are approaching an end.   
Enrollment in an IHE is the desired outcome: 
The Project recommends the following:
The student/parents keep a file with a copy of (a) the college letter of acceptance, (b) information that documents the existence of a disability, such as the current psychological, physician statement’s, etc. (c) any correspondence to the admission office, disability services office, bursar’s office, etc. and (d) any grant, financial aid, and/or scholarship applications. 

The Project recommends that students sign up for orientation early and allow ample time to meet with the disabilities support services representative.  Parental involvement is often significantly less than at the high school level, however, the Project recommends that the student invite his/her parents to first and second meetings with the DSS representative and after that, as needed. While all IHEs expect students to be as independent as possible, certain IHEs encourage parental support and involvement more than others. Although independence is important, the Project recommends that parents be involved when and where necessary to ensure that proper supports are in place.  The Project recommends that parents provide as much support as needed to students at the collegiate level.
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APPENDICES

APPENDIX A

LRE for LIFE Project’s

 Model ITP Form

APPENDIX B

Sample Completed LRE for LIFE 
ITP Forms 

Billy Ray Jones’ ITP

Patti Lynn Smith’s ITP

APPENDIX C

Sample DMRS Applicant Memoranda

M E M O R A N D U M

TO:

Assistant Superintendent



Regional DMH/MR Office

FROM:


DATE:


RE:

Transition Planning

This material is being sent to you for planning purposes.  [Name]________ is ___ years old.  As defined by DMH/MR eligibility criteria, [Name]_______ is eligible for DMH/MR services.  (See enclosed psychological report(s)).  [Name]​​​​_______ will be exiting the public schools at age 21 in  _______ of 200_.  For the past ____ years, [Name]_____________ has received educational services focusing on preparing him/her to live, work, and recreate in his/her community.  This has included an activity-based, community-referenced, curriculum; age-appropriate school inclusion; and community-based job, personal management, and recreation/leisure skills training.

Regarding community living options, based on our knowledge and experiences with [Name]____________, we project that [Name]____________ will:


___  Live With Parents/Guardians/Relatives


___  Require No Support for Independent Living.


___  Require Time-Limited Support for Independent Living.


___  Require Ongoing But Infrequent Support for Independent Living.


___  Require Daily, Ongoing Support for Independent Living.


___  Require Group Home Living with Supervision.


___  Require Group Home Living with Medical Supervision.


___  Other: ___________________________________

Regarding community employment options, based on our knowledge and experiences with [Name]_______, we project that [Name]_______ will require supported employment services.  He/She will most likely require the following support:



___  Ongoing Support



___  Daily Contacts



___  Weekly Contacts



___  Monthly Contacts



___  Medical Support



___  No Support



___  Other ________________________________________

Regarding community recreation and leisure options, based on our knowledge and experiences with [Name]_______, we project that [Name]_______ will:


___  Require No Assistance for Community Recreation and Leisure 

___  Require Time-Limited Support to Participate in Community and         Leisure Activities

___  Require Ongoing, But Infrequent Support to Participate in Recreation         and Leisure Activities.

___  Require Ongoing, Daily Support to Participate in Community and     Leisure Activities.


___  Other: _______________________________

We hope this information is helpful to you and the Department.  If you would like additional information, do not hesitate to contact me/us.


Contact:
____________________________________


Address:
____________________________________




____________________________________

           Telephone:
____________________________________

M E M O R A N D U M

TO:

Assistant Superintendent



Regional DMH/MR Office

FROM:


DATE:


RE:

Transition Planning Exiting Year

This material is being sent to you for planning purposes.  [Name]____________ is 21 years old.  As defined by DMH/MR eligibility criteria, [Name]____________ is eligible for DMH/MR services.  (See enclosed psychological report(s)).  [Name]​​​​_______ will be exiting the public schools on ________.  For the past _______ years, [Name]________________ has received educational services focusing on preparing him/her to live, work, and recreate in his/her community.  This has included an activity-based, community-referenced, curriculum; age-appropriate school inclusion; and community-based job, personal management, and recreation/leisure skills training.  Please find enclosed the following materials that profile [Name]________________’s abilities, strengths, and areas of ongoing support needed for [Name]_____________’s continued full participation in his/her community:


___  Interagency Release of Information Authorization



___  Current Individualized Educational Program (IEP)



___  Most Recent Psychological Report



___  Individualized Transition Plan (ITP)


Vocational Assessment Materials



___    Work Site Assessment Report(s)



___    Employer Feedback Record(s)



___    Vocational Summary Form



___    Resume

Regarding community living options, based on our knowledge and experiences, [Name]_______________ will:


___  Live With Parents/Guardians/Relatives.


___  Require No Support for Independent Living.


___  Require Time-Limited Support for Independent Living.


___  Require Ongoing But Infrequent Support for Independent Living.


___  Require Daily, Ongoing Support for Independent Living.


___  Require Group Home Living with Supervision.


___  Require Group Home Living with Medical Supervision.


___  Other:_____________________________________

Regarding community employment options, based on our knowledge and experiences, [Name]_________________ will require supported employment services.  He/She will require the following support:


___  Ongoing Support


___  Daily Contacts


___  Weekly Contacts


___  Monthly Contacts


___  Medical Support


___  No Support


___  Other ________________________________________

[Name]____________ is currently employed at ________________________as a/an _____________________________

Regarding community recreation and leisure options, based on our knowledge and experiences, [Name]_______ will:

 
___  Require No Assistance for Community Recreation and Leisure


___  Require Time-Limited Support to Participate in Community and    Leisure Activities


___  Require Ongoing, But Infrequent Support to Participate in Recreation and Leisure Activities.


___  Require Ongoing, Daily Support to Participate in Community and Leisure Activities.


___  Other: ___________________________________________________

We hope this information is helpful to you and the Department.  If you would like additional information, do not hesitate to contact me/us.


Contact:
____________________________________


Address:
____________________________________




____________________________________


Telephone:
____________________________________

APPENDIX D

Sample Tennessee IEPS
Billy Ray Jones’ IEP

Patti Lynn Smith’s IEP

Appendix E

Ticket to Work
Appendix F

Agency Contact List

Appendix G

Tennessee’s Institutes 
of 
Higher Education
Appendix H

Transition Acronyms









�SSA Website


�Publications page – Disability Starter Kit page


�VCU-BARC Briefing Paper on Advocacy and SSA


�SSA – Working While Disabled


�Benefits To Work fact sheet (already approved)


�In my opinion, information on specific work incentives is too overwhelming at his point.


�Choice of 2 graphics here. 


�Consider inserting the Tennessee Ticket User Checklist here.  SSA has already reviewed this document and given us the OK to use it.


�One can actually apply online now.  There are also ‘starter kits’ issued by SSA to help prepare for the initial application.  See attached document.


�There isn’t an application process for receiving a Ticket and not everyone who gets SSA benefits is Ticket eligible.





I’m not sure you’ll want this to be an ACTION


�This might present real challenges!  There are not a lot of ENs, some aren’t taking tickets, and ENs can pick and choose which Tickets they will accept.  Refer to our TN Ticket User Checklist for information on the Ticket Program from the user’s viewpoint.


�If you’re a VR client with a signed IPE, then your Ticket is already in assignment with VR.


�No need to do this as the Ticket is rolled out nationally now.





All contact regarding Ticket should be with Maximus, the national Ticket Program Manager hired by SSA.


�See VCU’s briefing paper on advocacy with SSA.


�See Tennessee Ticket user Checklist.  This has been approved for use by our Project officer!


�See VCU’s briefing paper on advocacy with SSA.


�This should not happen since Tennessee automatically extends TennCare Medicaid coverage to everyone entitled to SSI.





There are other ways to receive TennCare.  DHS does the eligibility determination for other “doors” to TennCare.


�Today, as of this edit, a person with a significant disability could also qualify under what’s known as “spend down” medically needy eligibility category


�There are no “Agents” here (  It is unlikely that they will visit in the community due to workload issues in most field offices, and if so would likely be in a large group setting.





If the student had an indpeth meting with the Benefits Specialist, request that s/he share information as appropriate from the written BENEFITS ANALYSIS the BPAO project staff provided. 





While Benefits Specialists may not be able to attend  IEP/ITP meetings either, this document should provide case specific information and advice regarding benefits, work incentives and the impact of earned income.


�Should probably rely on the written recommendations provided by the benefits specialist.  SSA doesn’t have the resources to attend IPE/ITP meetings!


�ALL work incentives.  Ticket is but one.


�Should probably rely on the written recommendations provided by the benefits specialist.  SSA doesn’t have the resources to attend IPE/ITP meetings!


�ALL work incentives.  Ticket is but one.
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