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Developing Self Management Strategies 

I.
Definition:  Use of a procedure that enables the user to manage behaviors or environmental events previously not under his or her control (Litrownik, 1982).  It includes presence of materials that the user manipulates to perform a behavior.

A.
Student modifies environment through his/her behavior.  This interns affects student behavior.

B.
Student controls his/her behavior through environmental manipulations.

C.
Is a matter of degree and not an all or nothing phenomenon.

II.
Effective in Improving or Teaching Various:


A.
Academic skills


B.
Social skills


C.
Self help skills


D.
Vocational skills

III.
Advantages

A.
Facilitates learning


B.
Decreased amount of required supervision, increased teaching time


B.
Facilitates generalization


C.
Durable behavior changes

IV.
Two Broad Classes of Self Management
A.
Antecedent Cue Regulation:  Cues used by an individual before or during an event that prompts him or her (a) to do the activity or skill, (b) to redirect his/her behavior to an alternative, more socially acceptable behavior (e.g., functionally equivalent, coping, tolerating behaviors), or (c) self instruction oneself through task, activity, or demand.

B.
Self Monitoring:  Procedure that help a student identify a specific response, detect whether the responses in question has occurred and make some record of the response (i.e., helps student keep track of his/her work).  May or may not be combined with self-determined consequences. 

V.
Coping as Part of Problem Solving


A.
Components of Problem Solving



1.
Identify and define the problem



2.
Analyze and explain the problem



3.
Brainstorm possible solutions



4.
Consider pros and cons of each solution



5.
Choose and implement a solution



6.
Evaluation the success of the solution or revise as needed

VI.    
Teach Coping Strategy Using Antecedent Cue Regulation  (Cues delivered before occurrence of behavior to redirect  behavior to an alternative, more socially acceptable behavior)

A.
Personalizing Coping Strategy

1.
Consider learning styles/”intelligences” when helping person develop personalized “model” 

a)
Written “checklists”/cues

b)
Symbol “checklists”/cues


c)
Picture/Photograph “checklists”/cues

d)
Modified clock face

e)
Cassette/Microcassette audio-cueing

f)
Object “checklists”/cues

g.
Appointment books

2.
Adapt component “steps” based on person’s skills levels  

(NOTE:  “Some individuals may not need comprehensive system that depicts all aspects.  Pictures, symbols etc. may be needed only for selected steps.)

3.
Internalize model through use of task analysis and systematic instruction

4.
Examples

B.
Degree of Autonomy


1.
Cues are already arranged, ordered, recorded

2.
Student controls access, selects correct prompts, or arranges the prompts in the correct order

3.
Student creates and arranges the correct prompts

C.
Best to Teach Upon Occurrence of Identified Precursor or Discriminative Stimulus Event (SD )

D.
Use as Instructional Consequence.


E.
Teach Generalized Coping Strategy

VII.
Teach Coping Using Self Monitoring With or Without Self Reinforcement Strategies

A.
Student self delivers tokens per production/completion of items on task or presence/absence of targeted behavior.

1.
Marking a card or chart 

2.
Hitting a counter

3.
Recording the time it takes to complete a task(s)

4.
Moving an item from one location to another

5.
Combination

6.
Examples

B.
Degree of autonomy

1.
In general

a)
Student notes the occurrence of an event

b)
Student determines amount of time involved

c)
Student evaluates his/her own performance

2.
When adding self determined consequences:

a)
Determines consequences

b)
Student controls and dispenses the consequence at the appropriate time

c)
Student elicits self-recruited feedback


C.
Steps for Teaching:

1.
Operationally Define Target.  Involve the Student!

a)
Describe behavior in very specific terms so that there is no confusion for the person

b)
Ensure that it can be measured easily

c)
Initially, the behavior should be one that is easily and quickly attained

2.
Set Criterion for Behavior.  Involve the Student!


3.
Identify Functional, Individualized Reinforcers.  Involve the Student!




a)
Varies from student to student



b)
Allow for student choice



c)
Deliver frequently initially



d)
Allow person to assist in selection



e)
Provide reinforcement for:




1)
Successful performance of the behavior




2)
Correct self monitoring



f)
Initially, schedule reinforcement frequently and immediately

g)
Method of delivery depends on ability and preference of the student

4.
Design Self Monitoring Procedure.

a)
Provide a way to record occurrence/nonoccurrence of target behaviors (e.g., wrist counters, small notebooks, sticker charts, index card, etc.)

b)
Type of method/device is dependent on the student’s ability levels

c)
Type of method/device is dependent on type of target behavior

d)
Make it as unobtrusive as possible to avoid stigmatization and facilitate meaningful inclusion


5.
TEACH Student to Use Self Monitoring Method/Device



a)
TEACH student to “recognize” / discriminate target behavior(s)





1)
Model both sets of behavior

2)
Needs to recognize both presence and absence of behavior

b)
Teach student to self monitor target behavior using method until criterion is met (match student’s report to teacher’s)

1)
Reinforce target behavior AND successful self management (complete accuracy not necessary).




2)
Teach in one context.  Generalize to others.

3)
Ensure that the student can record in the context of regularly scheduled activities.

4)
Use individualized teaching procedures.


c)
Teach student to self reinforce.

6.
Gradually and systematically fade prompts and overall use of self-management device/method in order to create more independence for the student.

a)
Thin out the reinforcement schedule.  Increase the number of responses necessary to obtain reinforcement.

b)
Fade reliance on prompts.  Decrease number of instructions on a checklist.

c)
Fade presence of teaching staff associated with the procedure.

7.
Troubleshooting



a)
Inaccurate recording




1)
Does student discriminate the behavior?


2)
Are the reinforcers potent enough?

3)
Are the contingencies clear?  Does the student understand the system?

4)
If a student is “cheating” possible add a response cost feature to the system

b)
Refusal or reluctance to wear or carry the device

1)
Is it stigmatizing?  Make it less stigmatizing.  Carry it in concealed place.

2)
Does the student associate it with demands?  Make it more fun or motivating.

c)
If student lacks ability to count/verbalize and using a point system:

1)
Develop visual ways for student to predict that when device/card is “filled up” he/she gets reinforced.

d)
No change in target behavior

1)
Are there functional reinforcers identified?

2)
Does the person clearly understand the procedures and contingencies?


VIII.
Teach Coping Using Combination of ACR and Self Monitoring

IX.
Using Differential Reinforcement Paradigms to Teach Coping Strategies
