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Tennessee Coaches’ Self- Assessment

Partnerships for EdExcellence (May 2007)
Purpose

The purpose of this self-assessment is to provide individuals with an overview of the roles, responsibilities, and requirements associated with coaching/facilitation of school-wide positive behavior support teams.

Coaching Rationale

If school leadership teams are to be successful in their efforts to establish accurate and durable systems and practices of school-wide positive behavior support, structures and routines must be in place to assist, prompt, encourage, and correct school teams.

Definition of Coaching Capacity

Coaching, or facilitation, capacity refers to the system’s ability to organize personnel and resources for facilitating, assisting, maintaining, and adapting local school training implementation efforts. Although some individuals refer to themselves as PBIS “coaches” or “facilitators,” most implementation efforts emphasize the roles, responsibilities, and activities of coaching. Given this emphasis, efficiencies are developed by integrating the coaching functions into job descriptions of existing school personnel (e.g., school psychologist, behavior specialist, social worker, school counselor, cluster/complex administrator).

Guiding Principles

The following guiding principles are considered when establishing coaching capacity:

1. New coach needs to be linked with a specific school team

2. Coaches add new teams as content and skill fluency is built

3. District support needs to be established to support coaching

4. Coaches must have had experience with school team implementation and problem solving

5. Coaches training and experiences must be linked with school team training and implementation

Self-Assessment

This self-assessment was developed to be a descriptive working tool for individuals who are developing school-wide PBS systems at the district, regional, and/or state-wide levels. The major sections include (a) prerequisite skills; (b) participation requirements; and (c) roles, responsibilities, and activities. Supporting information can be found at www.pbis.org.

This self-assessment has been designed to be used by individuals who want to (a) learn about “coaching,” (b) assume coaching and facilitation functions with school leadership teams, and (c) establish coaching functions in their school district, region, or state.

Action Planning

A general action planning worksheet is included at the end of this document for individuals to plan how they might achieve, learn, develop fluency with, and/or maintain a rated skill or competence.

Adapted from George Sugai and Anne Todd (2004) & Lewis-Palmer, Barrett, & Palmer (2004)
COACHES’ SELF-ASSESSMENT and ACTION PLAN

Section 1: Coaching Prerequisites.  Awareness and Agreement to…
	4 pts
	1.1 Knowledge of main SWPBS concepts  

Yes___ No___ District logic model

Yes___ No ___Continuum of behavior support (i.e., individual, …..)

Yes___ No ___Four critical elements of SWPBS  

Yes___ No ___3-tiered prevention logic. Behavior supports for ALL students, no exclusions. 



	4 pts
	1.2 District/regional endorsement   

Yes___ No ___Signed district Agreement of Collaboration.

Yes___ No ___Act as a liaison between DLT, school principals, and building level teams.

Yes___ No ___Local resources (e.g., mileage, supplies) to support coaching activities. 
Yes___ No ___Schedule flexibility to work/meet with school teams on an ongoing basis and to maintain ongoing contact with school teams. 

	4 pts
	1.3 Agreement to work with SWPBS teams

Yes___ No ___Attend professional development with teams as determined through the needs assessment

Yes___ No ___Attend SWPBS team meetings on an ongoing basis and maintain ongoing contact with school teams (at least monthly).
Yes___ No ___Communicate regularly within and across school team.



	1 pt
	1.4. Agreement to collaborate with and meet regionally with others in coaching/ facilitation role.   

	1 pt
	1.5 Awareness of strategies for problem solving, collaborating and  communication, etc. with adults.  


Section 2: Basic Coaching Skill Requirements. (not limited to SWPBS)
	1 pt
	2.1 Provided staff development or small group skill training within the district to support successful implementation of research-validated practices.   

	1 pt
	2.2 Familiarity with typical classroom and school structures, operations, policies, etc.  



	1 pt
	2.3 Familiarity with general discipline and classroom management strategies.  



	1 pt
	2.4 Familiarity with positive behavior supports. 



	1 pt
	2.5 Familiarity with curriculum and instruction.  



	1 pt
	2.6 History of consistent, accurate, and effective follow through with commitments 



	1 pt
	2.7 Experiences working with individuals or groups from diverse backgrounds (e.g., parents, students, agency representatives, community members, educators)



	6 pts
	2.8 Experience with/(have you done) facilitating team meetings   

Yes___ No___ Setting up agendas

Yes___ No ___Using meeting roles

Yes___ No ___Using agenda to facilitate meeting

Yes___ No ___Using ground rules
Yes___ No___ Using decision making strategies (Consensus, Fist to Five, Delphi Weighting).

Yes___ No ___Using problem solving strategies, including effective brainstorming. 



	1 pt
	2.9 Rudimentary computer hardware and software skills 

 


Section 3: Coaching Activities & Responsibilities
	11 pt
	3.1 Attend and participated in coaching professional development events with teams as determined by the needs assessment.
Workshop

Dates Attended

SWPBS Coaches Training and Networking Meetings

Overview of Primary Preventions of SWPBS

Tools for Evaluating Outcomes of SWPBS

Classroom Management Strategies

Overview of Secondary Interventions of SWPBS

Instructional Strategies Part 1:  Accommodations & Modifications 

Instructional Strategies for Students at Risk of School Failure

Establishing Tertiary Wrap Around Interventions for Students with the Most Extreme Patterns of Problem Behavior

Generating Function-based Strategies for Behavior Intervention Plans

Systematic Instructional Programming for Students with Extreme Learning Challenges, including Autism

Effective Communication Interventions for Students with Limited to No Communication



	5 pts
	3.2 Monitored and ensured collection, summarization, and maintenance of school data.

Yes___ No ___School-wide Evaluation Tool (SET) and summary report (September)

Yes___ No ___Ensured assigned schools collect and summarize Self Assessment Survey (formerly the EBS) data and present results to building level faculty

Yes___ No ___Ensured assigned schools collect, summarize and present School Safety Survey (SSS) results to faculty and staff and use results to address safety in schools.  
Yes___ No ___Ensured school teams review SWIS “big five”, using the Review of Data Chart, at least monthly.
 

	1 pt
	3.3 Maintained SWPBS Features& Data Monitoring Chart.  Presented summaries to DLT and sent data and data summaries to EdExcellence as scheduled. 
    

	1 pt
	3.4 Completed and sent reports on school team implementation progress on the first of each month to local SWPBS coordinator and EdExcellence.   


	1 pt
	3.5 Prepared and conducted at least one presentation on SWPBS related topic 


	1 pt
	3.6 Participated in SWIS Facilitator Training and served as local SWIS facilitator 
     Date Attended: __________________


	1 pt
	3.7 Is a resource to schools and district for materials, access to experts, and/or exemplars.  Connected teams to resources for successful SWPBS implementation.



Section 4: Specific Coaching Skills & Competencies 
Award full point(s)for each item that you can explain, teach, and/or facilitate fluently.
	1 pt
	4.1 Describe and promote the features of the district logic model   



	1 pt
	4.2 Describe logic and application of the continuum of behavior support within the SWPBS model.

   

	4 pt
	4.3 Describe and promote the practices and systems of SWPBS approach.   
Yes___ No___ Outcomes  
Yes___ No___ Data  
Yes___ No___ Practices  
Yes___ No___ Systems  


	3 pt
	4.4 Describe the logic and application of the 3-tiered prevention.
Yes___ No___ Primary/Universal/Tier 1 preventions including the 6 features.
Yes___ No___ Secondary/Targeted Group/Tier 2 preventions and interventions, including the Check-In Check-out system 
Yes___ No___ Tertiary, Student Assistance Team system of support,

                        Wrap-Around interventions


	1 pt
	4.5 Assist school teams in systematizing/codifying SWPBS procedures (e.g., rules, expectations, violations, incentives, teaching, monitoring, …)   



	1 pt
	4.6 Describe and promote the fundamental strategies and systems of classroom management   .


	1 pt
	4.7  Describe and promote the fundamental strategies and systems of active supervision   


	1 pt
	4.8 Describe and promote the use of academic modifications and accommodations for all students in the general education curriculum.


	1 pt
	4.9 Describe, apply, and train teams on SWIS data management and data-based decision making.  Complete SWIS facilitator training and serve as SWIS facilitator for teams. 



	1 pt
	4.10 Use results of Self Assessment, SET, SSS, office referral data, and other data as appropriate to develop, implement, and evaluate strategic data-based action plans with school teams.  


	6 pt
	4.11 Ensure the effectiveness, efficiency, and relevance of school team meetings

Yes___ No___ Teams set up agendas

Yes___ No ___Teams use meeting roles

Yes___ No ___Teams use agenda to facilitate meeting

Yes___ No ___Teams use ground rules
Yes___ No___ Teams use effective decision making strategies (consensus, Fist to Five, Delphi Weighting, majority, decide and announce).

Yes___ No ___Teams use problem solving strategies, including effective brainstorming.



	6 pt
	4.12 Link school teams to supporting resources.  
Yes___ No___ Mental health.   
Yes___ No___ Parent/family.  
Yes___ No___ Business.  
Yes___ No___ Juvenile justice.  
Yes___ No___ Public Health.  
Yes___ No___ Demonstration schools

	1 pt
	4.13   Act as a liaison between DLT, school principals & building level teams.  Promote PBS within the district through various modes ( e.g. school board meetings, newsletter, website, radio/newspaper.  Present quarterly to district leadership team about ongoing successes and barriers to PBS implementation.


	1 pt
	4.14  Positively report to promote, shape, and reinforce school team progress and products.     



	11 pt
	4.15  Promote the features of behavior support for individual students  

Yes___ No___Targeted secondary interventions and systems.  Can assist schools to develop targeted-group interventions that are function-based.  Can complete brief functional behavior assessments.
Yes___ No___Intensive tertiary interventions and systems.  Can conduct direct observation of individual students for FBAs and other assessments.
Yes___ No___ Function-based approach to behavior intervention planning.  Can complete full functional behavior assessments. Can assist schools to develop individualized comprehensive behavior intervention plans.
Yes___ No___ Person-centered planning

Yes___ No___ Data-based decision making used with each targeted secondary intervention

Yes___ No___ Data-based decision making used with intensive tertiary interventions.

Yes___ No___ Can develop and assist schools to implement social skills instructions for groups and individuals.

Yes___ No___ Understand advanced applied behavior analysis (schedules of reinforcement, extinction, generalization, maintenance).

Yes___ No___ Can assist schools to develop student support team and process.

Yes___ No___ Can assist schools to develop a data-based system to identify students requiring group or individual support.

Yes___ No___ Can assist schools to develop monitoring system to evaluate group and individual interventions



	1 pt
	4.16 Collect, summarize, and evaluate data on status of multiple schools’ progresses implementing SWPBS using multiple data sources.   




Coach Name _________________________

District _________________________
Scoring the Coaches Self-Assessment

	Section
	Minimum Points Needed for 80%
	Date:

Scores:
	Date:

Scores:
	Date:

Scores:

	One
	11/14
	
	
	

	Two
	11/14
	
	
	

	Three
	17/21
	
	
	

	Four
	33/41
	
	
	


Using the scores for Action Planning

· A score of 80% or better, plan for maintenance

· A score of less than 80%, plan for acquisition or fluency

COACHES ACTION PLANNING WORKSHEET

Coach Name: ____________________________________  District: ______________________  Date: _________________

1.  Add up the total score for each section so that there are four final scores.  Select and prioritize sections with less than 80% fluency.

2.  For each section, develop an action plan for maintaining/achieving/improving the indicated skill or content area.

	Section
	What
	How
	Who
	When

	Section 1

Coaching Prerequisites


	
	
	
	

	Section 2

Basic Coaching Skill

Requirements


	
	
	
	

	Section 3

Coaching Activities & Responsibilities


	
	
	
	

	Section 4

Specific Coaching Skills and Competencies
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