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Transformed Schools Self Assessment Tool
School: ________________________________                 Date: _________________________
School District/LEA: _____________________________________________

Person Completing: _____________________
         Position: ______________________
Feature 1.0  General Education Guides All Student Learning

	 Number
	Indicator
	In Place
	In Progress
	Not in Place
	High
	Medium
	Low

	1.1  
	All students attend their regularly assigned school.
	
	
	
	
	
	

	1.2
	All students are considered general education students.  
	
	
	
	
	
	

	1.3
	General education teachers assume primary instructional responsibility for all students assigned to their classrooms.  All students, including those with IEPs are included in, rather than added to, each general education teacher’s class roster.
	
	
	
	
	
	

	1.4
	All students are instructed in accordance with the general education curriculum.  All students with IEPs have their IEP goals and objectives aligned to general education curriculum (Blueprint for Learning). 
	
	
	
	
	
	


Feature 2.0  All School Resources are Configured to Benefit All Students
	 Number
	Indicator
	In Place
	In Progress
	Not in Place
	High
	Medium
	Low

	2.1
	All students are included in all activities.  Students with IEPs are members of and attend age-appropriate, grade-level classrooms.
	
	
	
	
	
	

	2.2
	Students with IEPs attend all non-classroom functions with their classmates.  Each student has the opportunity to receive instruction and participate in daily school routines with his/her peers without disabilities for the entire school day.  Theses opportunities may occur (1) in the general education classrooms, (2) during lunch or other breaks, (3) while working with peer tutors, (4) during in school jobs, (5) during extra-curricular activities, and (6) while traveling to and from school.
	
	
	
	
	
	

	2.3

Number
	All resources benefit all students.
                                  Indicator
	In Place
	In Progress
	Not in Place
	 High
	 Medium


	Low                

	2.4
	All instructional supports are available to all students.
	
	
	
	
	
	

	2.5
	Each special education teacher is assigned to a grade, grade-level, and/or mini-school in order to support assigned mini-school general education teachers and students effectively and efficiently.  
	
	
	
	
	
	

	 2.6
	There are no self-contained categorical classes/classrooms limited to any particular group of students, e.g., special education students, “at risk” students, …  Traditional “resource or self-contained classrooms” are made available to all students who need additional practice to be successful (e.g., in literacy and/or math)
	
	
	
	
	
	


Feature 3.0  The School Effectively Incorporates Special Education Students in the Instructional Process through Differentiated and Personalized Instruction
	 Number
	Indicator
	In Place
	In Progress
	Not in Place
	High
	Medium
	Low

	3.1
	Special education teachers provide general education teachers user-friendly summaries (e.g., LRE for LIFE Project’s IEP Accommodations & Modifications Summary Chart) of the accommodations and modifications needed by students with IEPs in each teacher’s class.  
	
	
	
	
	
	

	3.2
	General education teachers, with assistance, as needed, profile their students’ learning styles/multiple intelligences.    
	
	
	
	
	
	

	3.3
	Collaborative instructional teams (e.g., general education teachers, special education support teachers, related service professionals, school psychologist, etc.) routinely review student academic and social performance data and use data to drive instructional decisions.
	
	
	
	
	
	

	3.4
  Number
	Collaborative instructional teams develop written lesson plans that evidence differentiated content, process, and product. Differentiated instructional processes show evidence of applying multiple intelligences in classroom instruction, including implementing cooperative learning structures.  Differentiated content includes (a) participation in same activities with same objectives, (b) participation in same activities with adapted objectives, (c) participation in same activities different content area, &/or (d) personalized instruction in a smaller group setting.  Lesson plans reflect how and when IEP accommodations and modifications will be used.  

                                   Indicator
	In Place
	In Progress
	Not in Place
	High
	 Medium


	Low                  

	3.5  
	General education teachers receive needed instructional materials to support implementation of modifications and accommodations (e.g., teachers guides/manuals/ editions, wall timers, reading materials at instructional levels, calculators, etc.).
	
	
	
	
	
	

	3.6
	All students receive personalized accommodations and adaptations to support their active learning of (a) grade level curriculum and IEP goals/objectives and (b)participation in all school activities engaged in by their age-similar peers without disabilities.
	
	
	
	
	
	

	3.7
	All students receive personalized accommodations for their movement differences (Donnellan & Leary, 1995).  Accommodations considered include (a) use of rhythm or tempo, (b) emotional supports, (c) visual accommodations, (d) verbal accommodations, (d) tactile accommodations, (e) use of an object, (f) accommodations using smell, (g) cognitive accommodations, and/or (h) kinetic accommodations.
	
	
	
	
	
	

	3.8
	[Student(s)] are “primed” (c.f., Wilde, Koegel, & Koegel, 1992) for participation in their general education classes.      
	
	
	
	
	
	

	3.9
	[Student(s)] have opportunities for choosing and making decisions in a fashion similar to their same-aged peers without disabilities. 
	
	
	
	
	
	

	3.10
 
	Students struggling to read, read at least two hours each day (including across curriculum content and before/after school opportunities.  In addition, students receive direct and explicit instruction in reading comprehension, including comprehension strategies, fluency and vocabulary building.                          
	
	
	
	
	
	

	3.11
	All students with significant learning challenges have personalized schedules which they use to manage their time and support their needs for predictability.
	
	
	
	
	
	

	3.12

	Student(s)] use self-management strategies as needed to assist them in completing task/assignment expectations and/or manage their behavior.
	
	
	
	
	
	

	3.13
   Number
	[Teacher(s)] use social stories as needed to support their students who experience (a) difficulties with transitions, (b) fear of new or different situations, (c) behaviors that interfere with his/her maximum success, (d) lack of information to know what to do, and/or (e) lack of information to know why others do what they do.   

                                      Indicator
	In Place
	In Progress
	Not in Place
	High
	 Medium
	Low                               

	3.14
	Each student has an identifiable social network or circle of friends which includes general education age-similar peers from the school building.  Each student rates his/her social network as adequate in terms of positive and reciprocal interactions.
	
	
	
	
	
	

	3.15
	Student(s)] as needed routinely review video self modeling tapes developed for them to support their learning of routines, social/communication skills, appropriate behaviors, and/or academic skills. 
	
	
	
	
	
	

	3.16

	All students have constant access to reading material at their instructional and independent reading levels to maximize learning general education curriculum content.
	 
	
	
	
	
	

	3.17
	Teachers use curriculum-based measurement (data) along with TCAP CRT scores to make instructional decisions concerning curriculum, instructional delivery, and assessment practices.
	
	
	
	
	
	


Feature 4.0   Schools Address Social Development and Citizenship Forthright (Safe and Caring School Community)
	Number
	Indicator
	In Place
	In Progress
	Not in Place
	High
	Medium
	Low

	4.1
	School has school-wide rules and behavioral expectations that are posted throughout the building, and understood by faculty, staff, and students.
	
	
	
	
	
	

	4.2
	School has a school-wide system for teaching and rewarding rule-following behavior.
	
	
	
	
	
	

	4.3
	School uses discipline data (e.g., SWIS) to make decisions concerning school safety and discipline.
	
	
	
	
	
	

	4.4
	Students struggling behaviorally receive positive behavior supports designed within team-based problem-solving approaches designed to maximize active participation and learning in general education classes.
	
	
	
	
	
	


Feature 5.0  Schools are Democratically Organized, Data-Driven, Problem-Solving Systems with Effective Collaborative Relationships

	Number
	Indicator
	In Place
	In Progress
	Not in Place
	 High
	Medium
	Low

	5.1
	All school personnel take part in the teaching/learning process.
	
	
	
	
	
	

	5.2
	The school employs a non-categorical lexicon.  The formal and informal labels used to refer to students, teachers, and classrooms show respect and “people first” language.
	
	
	
	
	
	

	5.3
	General education teachers and special education support teachers/teams meet in a face-to-face, weekly, sit down fashion to discuss differentiated and personalized instruction (content, process, product), modifications and accommodations, and data collection strategies to monitor progress toward goals and objectives.    
	
	
	
	
	
	

	5.4
	For students receiving consultation services, teachers have formal contact at least once a week to discuss student performance and needed assistance, if any.
	
	
	
	
	
	

	5.5 
	Related service professional meet with general and special education teachers to assist in developing and implementing instructional programs that are to be implemented in general education settings.
	
	
	
	
	
	

	5.6
	School psychologist assists in data collection strategies for the variety of tasks to be accomplished.
	
	
	
	
	
	

	5.7
	The School is governed by a site leadership team (SLT) who conducts school-centered planning to evaluate data related to student academic and social performance, to prioritizes specific interventions to improve outcomes, and to advance the mission of the school.
	
	
	
	
	
	

	5.8
	Maximum use of instructional time is monitored for individual students or classrooms and engaged time summaries indicate that: (a) students are engaged in learning or preparation tasks for a minimum of 80% of each designated instructional period, and (b) appropriate adjustments in instructional content or classroom structure are made for those periods that consistently fall below 80%.
	
	
	
	
	
	


Feature 6.0  Schools Have Open Boundaries in Relation to Their Families and Communities

	Number
	Indicator
	In Place
	In Progress
	Not in Place
	High
	Medium
	Low

	6.1
	School has a working partnership with their students’ families.
	
	
	
	
	
	

	6.2
	School has a working partnership with local businesses and service providers.
	
	
	
	
	
	


Feature 7.0  Schools Enjoy District Support for Undertaking an Extensive Systems-Change Effort

	Number
	Indicator
	In Place
	In Progress
	Not in Place
	High
	Medium
	Low

	7.1
	A district leadership team (DLT) consists of the Director of Curriculum and Instruction and other district personnel with an stake in implementing these outcomes and indicators (e.g., Title I Director, Director of Special Education and/or Pupil Services, Director for Programs for Students with English as a Second Language, Director of Assessment, Technology Director, …)  
	
	
	
	
	
	

	7.2
	DLT meets 4 times annually to review School action plan and consider request for approval of policy and/or budget items arising from the plan.
	
	
	
	
	
	








